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Student Work Samples 
for Writing
This section contains work samples that show students’ writing of recount, procedure,
information report, explanation, exposition, discussion and narrative.

The work samples have been arranged according to text type to illustrate students’ development
from Early Stage 1 to Stage 3.
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Writing 
Recount
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Links with other outcomes: Talking and Listening ES1.2; Writing ES1.7

Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

Context

Following a visit to a puppet show, the
students had discussed their favourite parts of
the show, with the teacher recording these
on chart paper. The teacher then modelled
writing an observation, which the students
read back to her. Iszac independently
constructed an observation using words from
the class chart.

Where to from here?
During joint construction, continue to use shared experiences and focus on the use of ‘who’, ‘when’ and ‘where’ words to
establish the context of an observation/recount, eg ‘On Friday’, ‘Yesterday at school I/we/our class ...’. Use these to assist
students in building the orientation stage.

Writing

WES1.9 experiments with and practises ways of representing ideas and information using written and visual symbols

WES1.9 records observations

WES1.9 uses symbols in writing that may be unconventional

WES1.9 writes a few recognisable letters

WES1.9 writes own name

WES1.10 uses a noun group, action verb or adverbial phrase to construct a clause

WES1.10 uses an adverbial phrase to tell where action occurred

WES1.10 uses past tense

WES1.10 writes a simple sentence, ie sentence with one clause

WES1.11 uses groups of letters or symbols to represent words
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

Following a visit to a puppet show, the student
independently constructed an observation
using familiar words. This text is an embryonic
observation, but the context is such that it will
assist the student to write a recount in the
future. As the student’s writing skills develop,
a setting in time such as this could become the
orientation stage of a recount.

Where to from here?
During the joint construction of an observation based on shared experience, focus on the orientation stage and identify who, when
and where. Ask the students to add personal comments or evaluations of the events experienced, eg ‘I enjoyed the show. I
thought it was funny’.

Writing

WES1.9 experiments with and practises ways of representing ideas and information using written and visual symbols

WES1.9 uses some known words when writing sentences

WES1.9 writes some common words accurately without copying

WES1.9 writes a few recognisable letters

WES1.10 uses adverbs and adverbial phrases to add information about actions

WES1.10 uses the action verbs ‘went’, ‘saw’, and repeats ‘puppet’

WES1.10 uses past tense

WES1.10 usually uses capital letters at the beginning of sentences

WES1.10 usually uses correct word order in sentences

WES1.10 writes a text with two simple sentences, ie each sentence has one clause

WES1.11 uses approximations and some conventional spelling

Links with other outcomes: Talking and Listening ES1.2; Reading ES1.7, 1.8
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Links with other outcomes: Talking and Listening ES1.2; Reading ES1.7, 1.8

Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The student wanted to write about the visit
to the zoo that he had made with his family.
During a writing conference with a parent
helper, he wrote an observation, asking for
assistance with the words ‘went’ and
‘Saturday’.

Where to from here?
Through joint construction and modelling, focus on the use of nouns (naming words) to identify some of the animals seen at the
zoo. Model the use of time connectives to sequence events, eg ‘I saw a tiger, then I saw some lions’. Ask the students to add
personal comments, eg ‘I liked the elephants’.

Writing

WES1.9 uses some known words when writing sentences

WES1.10 usually uses correct word order in sentences

WES1.10 uses adverbs and adverbial phases to indicate when, where, how etc, eg to the zoo, on Saturday

WES1.10 uses simple past tense

WES1.11 spells some common words accurately in own writing

WES1.12 forms most lower-case and some upper-case letters

WES1.12 uses standard handwriting movements
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Links with other outcomes: Talking and Listening S1.1; Reading S1.8

Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

Following an excursion to the local park, the
teacher displayed photographs as a timeline.
The students suggested captions for the
photographs and the teacher modelled
writing a personal recount. This work sample
was done as an independent construction.
This is a first draft.

Where to from here?
Focus on the use of alternative words to sequence events, eg ‘later’, ‘after’, ‘next’. Focus on spacing between words. Model the
inclusion of personal comments or evaluation of events and the use of adjectives to describe feelings. Develop banks of words for
spelling, eg Days of week, ordinals.

Writing Stage 1

WS1.9 writes short recounts of personal experience

WS1.10 uses action verbs, eg went, fed

WS1.10 uses adverbial phrases to add information about action, time and place, eg on Wednesday, to the ducks’ pond

WS1.10 uses conjunctions to sequence events, eg then

WS1.10 uses past tense relatively consistently in a recount

WS1.11 spells some words correctly and uses some strategies to spell unfamiliar words

WS1.11 writes letter for initial sound

WS1.11 writes letter for final sound

WS1.11 writes letter for medial sound

at Wednesday IS and IC 

went to the Lakes of 

Cherrybrook We first 

we lined up then walked 

to the ducks pond 

we fed the ducks then we 

went to the lake 

then we went in 

the bus. then went 

on the equipment 

last of all we walked to the school
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Links with other outcomes: Talking and Listening S1.1; Reading S1.8

Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

Following a discussion about the structure of
a recount, Catherine constructed a personal
recount about her visit to the ‘duck park’. In
a writing conference, the teacher asked
Catherine to underline the words that she
thought she had misspelt. The teacher then
wrote the correct spelling for Catherine. This
is a first draft.

Where to from here?
Clarify the pronoun ‘we’ in the orientation by modelling the use of specific nouns to establish who is being referred to. Jointly
construct a recount of a shared experience and focus on the inclusion of personal comments and evaluation of events. Introduce
the sequencing of events using time connectives, eg ‘first’, ‘next’, ‘last of all’, ‘before’.

Stage 1Writing

WS1.10 starts writing complex sentences

WS1.10 uses a variety of conjunctions and connectives to
sequence events, eg first, next, last of all, before

WS1.10 uses adjectives to provide more information about
nouns, eg little trees 

WS1.10 uses adverbs and adverbial phrases to indicate when,
where, how etc

WS1.10 uses different types of verbs (action, thinking, seeing,
feeling) in own writing

WS1.10 uses past tense relatively consistently in a recount

WS1.10 usually uses most common writing conventions, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.10 writes short recounts of personal experience

WS1.11 attempts to spell by listening carefully to the sounds
in the word and trying to write them accurately and
in sequence

WS1.11 spells some words correctly and uses some strategies
to spell unfamiliar words
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Links with other outcomes: Talking and Listening S1.1; Reading S1.7, 1.8

Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

After her holiday at the beach, Tegan
constructed a text based on personal
experience. The use of pictures and diagrams
was discussed as a means of enhancing the
written text. The text Tegan has constructed
is not a recount. Through modelling and joint
construction activities, Tegan could be
assisted to develop her text into a sequence
of events that constitute a short recount of
her personal experience. This is a first draft.

Where to from here?
Have the student add to the orientation by including details about where and when the holiday occurred. Model the use of
different time connectives to link events. Ask the student to add some personal comments or evaluation of the events, eg ‘What
did you enjoy about the beach?’. Model use of capital letters for sentence beginnings.

Writing Stage 1

WS1.9 writes a short text

WS1.10 uses action verbs, eg went, came

WS1.10 uses adjectives to describe nouns, eg wonderful
holiday

WS1.10 uses adverbial phrases to add information about
actions

WS1.10 uses past tense relatively consistently

WS1.10 uses the conjunction ‘when’ to sequence events in
time

WS1.11 draws on knowledge of common letter patterns and
letter–sound correspondences when writing a text

WS1.11 spells some more familiar words

WS1.12 forms most letters of the alphabet correctly

WS1.12 tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing
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Links with other outcomes: Talking and Listening S2.1; Reading S2.8

Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

The students had been discussing the
structure of recounts. They had been
involved in a range of joint construction
activities. This is a first draft.

Where to from here?
Introduce a variety of conjunctions that could be used instead of ‘then’. Brainstorm a variety of verbs that could be used as
alternatives to ‘got’. Model the use of direct speech. Introduce paragraphing by using the orientation stage as the first paragraph.
Assist the students to identify other possible paragraph breaks. Introduce the use of adjectives to describe qualities, eg ‘a delicious
breakfast in bed’.

Stage 2Writing

WS2.9 combines ideas in writing

WS2.9 writes more involved recounts

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 uses a variety of time connectives

WS2.10 uses action verbs, eg wake up, wrapped, went, made

WS2.10 uses adverbial phrases, eg ‘on Sunday at 8 o’clock’,
‘to the kitchen’, to add information about actions

WS2.10 uses past tense in recounts

WS2.10 uses the conjunction ‘then’ to sequence events in
time

WS2.10 uses quoted speech, eg ‘Happy Mother’s Day’

WS2.11 identifies possible spelling errors in own writing, eg
by circling or underlining doubtful words

WS2.11 spells many common words correctly in own writing
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Links with other outcomes: Talking and Listening S3.1, 3.2; Reading S3.7

Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

As part of a unit of work on ‘Humour’, Nicola
wrote this recount independently. She edited
it herself, using the word processing program
on the computer, then read it to the class.
The class had to decide how much of it was
the truth and how much was exaggeration.
This is the final draft.

Where to from here?
Emphasise that the orientation of a text needs ‘when’ and ‘where’ information. Model the use of conjunctions that can join two
shorter sentences into one more complex sentence. Review and refine paragraphing skills. Model selecting significant events on
the same topic rather than including as many events as possible.

Writing Stage 3

WS3.9 demonstrates good control over more complex and
detailed subject matter

WS3.9 introduces characters by name

WS3.9 relates to audience using humour

WS3.9 uses a variety of drafting techniques

WS3.9 uses a variety of action verbs, eg slid, jumped,
swam, picked up

WS3.9 uses adverbial phrases to add information about
action, eg to the game reserve, in the pool

WS3.9 uses thinking verbs, eg loving, hating

WS3.9 uses relating verbs, eg Carla suddenly had a good
idea

WS3.9 uses quoted and reported speech, eg ‘I did not find
that very amusing’, there was a fish floating in the
pool

WS3.10 uses correct punctuation when drafting and
publishing, eg commas, apostrophes, exclamation
marks

WS3.11 recognises most misspelt words in own writing and
uses a variety of resources for correction

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 uses computer software programs and associated
technology to format a variety of texts

WS3.12 varies size, style and font to suit particular audiences
and purposes



English K-6

110

R
e
c
o
u
n
t

Links with other outcomes: Talking and Listening S3.1; Reading S3.7, 3.8

Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

This recount was written following a class
excursion to Gosford Reptile Park. The class
brainstormed a list of events and information
that could be used in writing a recount. After
writing the first draft, the student checked
the facts in her recount with brochures and
factual information from the reptile park. This
piece of writing is the final draft.

Where to from here?
Assist the student to expand on the information given, eg to explain how a koala feeds its young. Encourage all students to
experiment with writing recounts from different points of view. Move on to historical or biographical recounts that involve research
for factual information and details. Provide activities in which students explore the structure and arrangement of
paragraphs.Encourage the students to vary the style and size of font used and, perhaps, to add graphics to improve the published copy.

Stage 3Writing

WS3.9 demonstrates good control over more complex and detailed subject matter

WS3.9 writes texts that include technical and abstract vocabulary

WS3.9 writes detailed descriptions, eg beautiful, bright colours, sharp long spiky teeth with a point on the top

WS3.10 uses correct punctuation when drafting and publishing, eg commas, apostrophes, exclamation marks

WS3.10 uses words that connect ideas

WS3.11 consistently makes informed attempts at spelling using a multistrategy approach

WS3.12 uses a word processing program
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Links with other outcomes: Talking and Listening S3.2; Reading S3.7, 3.8

Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students orally recalled the structure of a
recount. Some students then chose to write
in journals during ‘learning centre’ time. This
work has been edited by the student and is a
final draft.

Where to from here?

Jointly construct an orientation that is more relevant to the recount topic. Model paragraphing to demonstrate how the main idea
and supporting details can be expressed. Model the use of direct speech. Model and practise handwriting to improve size, slope
and letter spacing. Jointly brainstorm connectives and conjunctions that could be used as alternatives to ‘so’. Model the use of
proofreading skills to check for spelling errors, continuity of tense and clarity of expression. Model the selection of events about a
topic rather than including as many events as possible.

Writing Stage 3

WS3.9 introduces
characters by name

WS3.9 uses quoted speech,
eg ‘I’m late already,
mum’

WS3.9 writes paragraphs
that contain
elaboration of the
main idea

WS3.10 uses conjunctions
and connectives to
connect ideas

WS3.10 uses correct
punctuation when
drafting and
publishing, eg
commas,
apostrophes,
exclamation marks

WS3.10 uses different types
of verbs, eg action,
thinking, seeing,
feeling, relating

WS3.11 consistently makes
informed attempts at
spelling using a
multistrategy
approach

WS3.12 writes fluently with
appropriate size,
slope and spacing of
letter formation
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Writing 
Procedure



English K-6 Early Stage 1

114

P
ro

c
e
d
u
re

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7

Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

Context

As part of a Science and Technology unit,
‘Hot and cold’, the students engaged in a
‘design and make’ task. They were asked to
design and make a container to keep food
hot. This student dictated the steps that she
undertook to develop her container. Modelled
writing of a procedure had already taken
place.

Where to from here?
Jointly construct a heading or goal for the activity. Jointly construct a list of materials used in the activity. Focus on identifying and
organising the elements of text or the numbers that match each illustration.

Writing

WES1.9 creates a sequence of visual images to illustrate a
procedure

WES1.9 dictates a range of text types for adults to write, eg
observations, descriptions, opinions, recounts,
narratives, procedures

WES1.9 uses numbers to sequence steps

WES1.9 uses visuals to communicate ideas

WES1.9 recognises that texts can be produced using a range
of media

WES1.9 writes own name

WES1.10 copies grammatical patterns modelled by the
teacher

WES1.10 uses commands in each step, eg Take a container,
Cover the food

WES1.10 uses action verbs, eg take, use, make
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Links with other outcomes: Talking and Listening ES1.1; Reading ES1.7, 1.8

Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The students had been involved in activities
around the initial sound ‘b’. One activity
involved blowing bubbles. During joint
construction, the class produced a procedure
of how to blow bubbles. In pairs, the students
taught each other how to blow bubbles and
then individually constructed a procedure
using the scaffold provided.

Where to from here?
Jointly construct a heading or goal for the activity. Jointly construct a list of materials needed. Model the use of adjectives to
describe the mixture, eg ‘soapy’. Model correct letter formation.

Writing

WES1.9 creates a sequence of visual images to illustrate a procedure

WES1.9 groups letters into words

WES1.9 uses charts and other classroom resources as models for own writing

WES1.9 uses some known words when writing sentences

WES1.9 uses visuals to illustrate actions

WES1.9 writes a few recognisable letters

WES1.9 writes some common words accurately

WES1.10 copies grammatical patterns modelled by the teacher

WES1.10 uses action verbs, eg get, put, blow

WES1.10 uses commands in each step, eg Get some mixture and a wand

WES1.10 uses numbers to sequence steps

WES1.10 usually uses correct word order in sentences

WES1.11 uses approximations and some conventional spelling



English K-6 Early Stage 1

116

P
ro

c
e
d
u
re

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The teacher read ‘How to Make Leaf
Rubbings’ to the class and then provided the
students with the scaffolding for a procedure.
The class had previously participated in the
joint construction of a procedure and
completed this one as an independent
construction. This is a first draft.

Where to from here?
Model proofreading skills to check spelling. Use peer proofreading or check against classroom print. Ask the students to write a
procedure for their peers using the same format. Focus on a procedure that students could construct individually, not a whole-class
activity. Provide elements of text in a model and ask the students to supply the rest, eg eliminate imperatives (ie commands) and
subject-specific nouns.

Writing

WES1.9 lists the materials needed for a procedure

WES1.10 usually uses correct word order in sentences

WES1.10 chooses words to label drawings and objects

WES1.10 experiments with using full stops at the end of
sentences

WES1.10 uses action verbs, eg put, rub

WES1.10 use adverbs and adverbial phrases to indicate when,
where, how etc

WES1.10 uses commands, eg Put the paper on the leaf

WES1.10 usually uses capital letters at the beginning of
sentences

WES1.11 spells some common words accurately in own
writing

WES1.11 uses approximations and some conventional
spelling

WES1.11 uses groups of letters or symbols to represent words
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Stage 1

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

These students had participated in a joint
construction lesson on the use of an electric
pencil sharpener, suggesting the wording and
identifying commands to be used. In small
groups, the students then wrote a procedure
for using a manual sharpener. This is a first
draft.

Where to from here?
Read a range of procedures to the students and highlight use of verbs at the beginning of each step. Model the use of capital
letters for each new step. Model proofreading skills and encourage peer proofreading to check for spelling errors. Model the use of
adverbs, eg ‘carefully put the pencil in’.

Writing

WS1.9 uses a heading to indicate the topic of a text

WS1.9 uses drawings to accompany texts where relevant

WS1.9 writes a single statement or short text

WS1.9 writes down basic procedures

WS1.10 indicates sequence in a procedure by using numbers

WS1.10 uses action verbs, eg start, twist

WS1.10 uses commands, eg Hold the blunt pencil in one
hand

WS1.10 uses conditional clauses to indicate options in steps,
eg if it does wobble you …

WS1.10 starts writing compound and complex sentences

WS1.11 spells words as they sound

WS1.11 writes letters for double consonants
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Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

This class had participated in modelled
writing and joint construction before Holly
chose to write the rules for playing Snakes
and Ladders. She then conferred with the
teacher, who assisted her in proofreading,
editing and correcting her piece of work in
readiness for publication.

Where to from here?
Jointly construct a list of materials needed to play the game. Use adjectives to assist the student to develop a more precise
vocabulary, eg ‘a Snakes and Ladders board’ rather than ‘a board with numbers on it’. Model the use of capital letters to begin
each step. Model the use of precise vocabulary, eg ‘counters’ instead of ‘rocks’. Focus on pronoun–noun agreement, eg clarify the
pronoun ‘it’ in step 3, as it could refer to the counter or the dice.

Stage 1Writing

WS1.9 writes down basic procedures

WS1.10 indicates sequence in a procedure by using numbers

WS1.10 starts writing compound and complex sentences

WS1.10 uses action verbs, eg get, thrown

WS1.10 uses commands, eg get a board

WS1.10 uses adverbial phrases to add information about
action, eg on top of a snake, to that number

WS1.10 uses pronoun references

WS1.10 usually uses most common writing conventions, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.11 spells some words correctly and uses some strategies
to spell unfamiliar words

WS1.11 attempts to spell by listening carefully to the sounds
in a word and trying to write them accurately and in
sequence

WS1.11 draws on knowledge of sight words when writing a
text

WS1.11 writes letters for double consonants
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Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

Veronica had been participating in a ‘Living
things: Plants’ unit. After a lesson at the
Royal Botanic Gardens Education Centre, she
wrote a procedure on how to plant bean
seeds, using a class model as a scaffold. This
is the final draft.

Where to from here?
Model the use of upper-case letters to begin each new step. Examine a range of procedural texts that include diagrams etc. Discuss
how these assist in developing meaning. Discuss the needs of the audience — additional information may be required, or steps
may require clarification, eg in step 7, what do you write on? Discuss the need for a final step, eg ‘Keep watering daily’, ‘Observe
daily’.

Writing Stage 2

WS2.9 sequences steps in a procedure

WS2.9 shows evidence of careful revision, editing and
proofreading in final draft

WS2.9 structures text types in appropriate stages

WS2.9 uses other texts as models for aspects of writing,
such as text organisation, grouping of information
under headings

WS2.9 writes longer, more complex procedures

WS2.10 indicates sequence by using numbers

WS2.10 uses action verbs, eg fill, make

WS2.10 uses adverbial phrases to give information about
actions, eg with your hand, in each hole

WS2.10 uses command structure accurately

WS2.10 lists materials needed for a procedure

WS2.11 draws on some spelling generalisations to spell
unknown words, eg uses some double letters
correctly
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Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

After these students had investigated the
structure of bridges and discussed methods of
support and materials, they were required to
design and make a bridge. The structure and
grammar of a procedural text were revised.
Melanie then typed her procedure using a
word processor. This is a final draft.

Where to from here?
Model the use of adverbs and adverbial phrases or clauses to clarify instructions, eg ‘cut a juice box’ — where? and how?.
Demonstrate how diagrams can assist the reader to clarify each step. Model revision skills to check for meaning, eg scissors are
required but are not listed among the materials needed.

Stage 2Writing

WS2.9 demonstrates self-editing skills

WS2.9 shows evidence of careful revision, editing and
proofreading in final draft

WS2.9 structures text types in appropriate stages

WS2.9 writes longer, more complex procedures

WS2.10 uses action verbs, eg get, cut, stick

WS2.10 uses commands, eg Collect materials

WS2.10 uses numbers and conjunctions, eg then, to
sequence steps

WS2.10 lists materials needed for a procedure

WS2.11 spells many common words correctly

WS2.11 uses knowledge of familiar letter patterns when
attempting to spell unknown words

WS2.12 recognises simple conventions: space bar for spaces,
shift and caps lock for upper-case letters, tab

WS2.12 types, saves and prints a text

WS2.12 uses a computer to change the appearance of texts

WS2.12 uses capitals, spacing and punctuation

WS2.12 uses computer software programs to create and edit
texts
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Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6

Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

Ainslie had read Chapter 1 of N. Juster’s The
Phantom Tollbooth, in which Milo receives a
mystery package. The package turns out to be
a tollbooth. Ainslie wrote a procedure for
constructing a model of the tollbooth. She
then worked with another student, watching
her construct the tollbooth and noting where
her instructions were confusing or vague. She
then reworded her procedure for publication.
This is the final draft.

Where to from here?
Encourage the student to integrate complex and technical vocabulary into texts. Indicate the ways in which adverbs or adverbial
phrases and clauses could add detail and depth. Encourage the use of supporting detail, eg warning, conditions. Jointly develop the
features of NSW Foundation Style, particularly slope, formation and joined letters.

Writing Stage 3

WS3.9 demonstrates good control over more complex and
detailed subject matter

WS3.9 plans writing through discussion with others and by
making notes, lists or drawing diagrams

WS3.9 relates to audience using humour

WS3.9 uses diagrams, charts, maps, graphs and illustrations
relevant to text

WS3.9 writes more demanding procedures

WS3.9 writes texts that include technical and abstract
vocabulary

WS3.10 lists materials needed for a procedure

WS3.10 uses commands, eg Hold sides

WS3.10 uses numbers to sequence steps

WS3.10 uses language features more characteristic of written
texts, eg long noun groups

WS3.11 uses visual and phonological strategies such as
recognition of common letter patterns and critical
features of words
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

Kristi had first-hand experience of chickens in
the classroom for a week before being asked
to write answers to the questions on her
worksheet. She then wrote the answers to
the questions and read them to the teacher,
who scribed the sentence for her. This text is
not yet an information report, it is an
observation, but the context is such that it
will assist the student to write an information
report in the future.

Where to from here?
Build knowledge of subject matter through shared reading, viewing appropriate videos. Use focus questions to guide the selection
of information, eg ‘What do the chickens look like?’. Focus on the use of simple present tense in reports. Focus on sentence
beginnings, eg ‘Chickens are ...’.

Writing

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

WES1.9 makes written observations

WES1.9 records observations

WES1.9 writes a few recognisable letters

WES1.10 writes a simple sentence, ie a sentence with one clause

WES1.10 writes a statement (a sentence giving information)

WES1.11 uses groups of letters or symbols to represent words
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The students had observed ducklings in the
classroom for a week before being asked to
write. The students were involved in a range
of activities to develop understandings about
ducklings. This text is an observation that the
student wrote and read to his teacher, who
then scribed it for him. The single descriptive
sentence uses a relating verb. Through
modelling and joint construction activities, the
students can use relating verbs to write more
descriptive sentences about the topic. The
sentences can then be organised into a more
developed information report.

Where to from here?
Jointly construct an opening statement, eg ‘Ducklings are baby ducks. They are birds’. Focus on the use of simple present tense,
eg ‘Ducks have …’. Build knowledge of subject matter through shared reading, viewing appropriate videos. Use focus questions to
guide the selection of information. Jointly construct two more descriptive sentences to answer the questions: What does it do?
What does it look like? Brainstorm some describing words (adjectives) to describe how the duck feels, eg ‘soft’, fluffy.

Writing

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

WES1.9 makes written observations

WES1.9 writes basic descriptions

WES1.9 writes own name

WES1.9 writes some common words accurately without
copying

WES1.10 experiments with using full stops at the end of
sentences

WES1.11 says the beginning and ending sounds of spoken
words, eg ‘sit’ ends with ‘t’ 

WES1.10 usually uses capital letters at the beginning of
sentences

WES1.10 usually uses correct word order in sentences

WES1.10 writes a simple sentence, ie a sentence with one
clause

WES1.10 writes a statement (a sentence giving information)

WES1.11 uses approximations and some conventional
spelling

WES1.11 uses groups of letters or symbols to represent
words
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The class had been involved in a unit on
‘Animals’, had explored both factual and
literary texts, and had been to the zoo. Harry
was asked to draw a picture of his favourite
animal and to write and share information he
knew about the animal. He then read it to a
parent helper, who scribed it for him before
he read to the class. This text is an embryonic
information report. The report could be
developed through modelling and joint
construction activities. This is a first draft.

Where to from here?
Jointly construct an opening statement, eg ‘Tigers are ...’. Build knowledge of subject matter through shared reading, viewing
videos etc. Use focus questions to help the students to select appropriate information, eg ‘Where do tigers live?’, ‘How big are
they?’ Possibly look at bundling similar information together and even model the use of subheadings, eg ‘Food’, ‘Appearance’.
Brainstorm what else people might want to know about tigers and how they could find this information.

Writing

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

WES1.9 groups letters into words

WES1.9 writes basic descriptions

WES1.9 writes own name

WES1.10 usually uses correct word order in sentences

WES1.10 uses simple present tense

WES1.10 experiments with using full stops at the end of
sentences

WES1.10 writes some simple sentences, ie sentences with
one clause

WES1.10 writes statements (sentences giving information)

WES1.11 uses approximations
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

The students had read literary and factual
texts about ducks, and had made a model of
a duck. Graham wrote this information report
individually, after being involved in joint
construction activities. This is a final draft.

Where to from here?

Through modelling and joint construction, develop an opening classifying statement, eg ‘Ducks are birds’. Build knowledge of
subject matter through a variety of resources. Use subheadings, eg ‘Appearance’, ‘Food’, ‘Behaviour’. Ask the students to use
visuals to enhance information, eg a drawing or photograph of a duck.

Writing Stage 1

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.7, 1.8

WS1.9 uses a heading to indicate the topic of a text

WS1.9 writes elementary descriptions of familiar people and things

WS1.10 uses adjectives to provide more information about nouns, eg flat bills, webbed feet

WS1.10 uses pronoun references

WS1.10 uses relating verbs to describe and classify in information reports

WS1.10 uses simple present tense

WS1.10 uses statements (sentences giving information)

WS1.10 usually uses most common writing conventions, eg spaces between words, lower-case and capital letters, full stops

WS1.10 writes two simple sentences, ie each sentence has one clause

WS1.11 spells some more familiar words
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

After activities involving the joint
construction of information reports, the
students selected an animal to research and
used a pro forma to organise their
information. The students used the
information in the pro forma to
independently construct an information
report. This is a first draft.

Where to from here?

Model the use of generalised statements, eg ‘Some sharks are grey’ instead of ‘A shark looks grey’. Focus on pronoun matching, eg
‘They move with their fins’. Model how to link the topic to the relevant information, eg ‘Sharks reproduce by laying eggs’. Model
the use of subheadings to organise information. Focus on building more detailed knowledge of subject matter. Note attempt at
spelling and model spelling strategies. Model proofreading skills to check for spelling and punctuation. Provide opportunities for
handwritting practice for the development of layout and presentation skills.

Stage 1Writing

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

WS1.9 constructs elementary descriptive information
reports

WS1.9 uses a pro forma to select and organise information

WS1.9 writes a single statement or short text

WS1.10 includes information about location, movement,
appearance, reproduction

WS1.10 uses action verbs to write about behaviour

WS1.10 uses simple present tense

WS1.10 uses adjectives to describe a shark’s appearance, eg
grey, brownish

WS1.10 uses technical language, eg reproduce

WS1.10 uses the noun group ‘the shark’ to generalise about
all sharks

WS1.10 writes a classifying statement in the first sentence

WS1.11 draws on knowledge of common letter patterns
and letter–sound correspondences when writing a
text

WES1.12 forms most lower-case and some upper-case letters
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

After activities involving the joint
construction of information reports, the
students selected an animal to research and
used a pro forma to organise their
information. The students used the
information in the pro forma to
independently construct an information
report. This is a first draft.

Where to from here?
Model the use of relating verbs, eg ‘Siberian tigers are found ...’ instead of ‘You can find ...’. Develop those sections with minimal
information, eg ‘Food’ and ‘Movement’, by using resources with more detailed information (What type of meat is eaten? How is
the food obtained?). Model how to group the information into paragraphs or under subheadings. Encourage the student to add a
drawing or photograph to enhance presentation.

Writing Stage 1

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

WS1.9 uses a pro forma to select and organise information

WS1.10 starts writing compound sentences

WS1.10 uses adjectives to provide more information about
nouns, eg orange and white body

WS1.10 uses different noun groups to generalise, eg A
Siberian tiger, Siberian tigers

WS1.10 uses technical language, eg mammal, gestation
period

WS1.10 uses simple present tense

WS1.10 uses a classifying adjective with a noun, eg Siberian
tiger

WS1.10 uses action verbs to write about behaviour and
breeding habits

WS1.10 usually uses most common writing conventions, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.10 writes a classifying statement in the first sentence

WS1.11 reads own writing aloud and makes some
corrections to clarify meaning

WS1.11 spells some words correctly and uses some strategies
to spell unfamiliar words

WS1.12 tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing
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Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

The students were involved in a HSIE unit,
‘Australian animals’. They initially participated in
the deconstruction of a text, looking at the
structure and language features of an information
report. Joint construction of an information
report on the kookaburra then took place. The
students then used information sheets prepared
by the teacher and recorded information on a
matrix. In groups, they followed the same
procedures to write an information report on
another Australian bird. This is a first draft.

Where to from here?
Model how to write topic sentences and then elaborate by using detailed descriptions. Model paragraphing skills by using headings
and subheadings to organise information. Use general pronouns to refer to the pelicans and a variety of sentence beginnings, eg
‘They’, ‘Pelicans’, ‘Their’.

Stage 2Writing

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.5, 2.6, 2.8

WS2.9 combines ideas in writing

WS2.9 demonstrates self-editing skills

WS2.9 researches specific topics to write about

WS2.9 uses other texts as models for aspects of writing
such as text organisation, grouping of information
under headings

WS2.9 understands and creates notes for relevant writing
purposes

WS2.9 writes fuller descriptions of people, animals, objects,
places

WS2.9 writes more extended descriptions of each feature in
an information report

WS2.9 writes on both familiar and researched topics

WS2.9 writes information reports that include information
about different parts of things and their components

WS2.10 uses a compound sentence

WS2.10 writes a classifying statement in the first sentence

WS2.10 uses a relating verb to relate pelicans to native
Australian birds

WS2.10 uses action verbs to write about behaviour

WS2.10 uses simple present tense

WS2.10 uses adjectives to describe appearance and qualities,
eg white, black, strong

WS2.11 uses knowledge of familiar letter patterns when
attempting to spell unknown words
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Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

After referring to a range of factual texts on
spiders, the students brainstormed ideas
about spiders and categorised this information
into appropriate headings on a class pro
forma. Scott referred to the class pro forma to
organise his information while writing a
report. This is a final draft.

Where to from here?
Model writing a general statement that defines and classifies spiders. Develop this student’s information/research skills and check
for accuracy, eg ‘Spiders live in webs’ could be changed to ‘Some spiders live in webs, some live in the ground’. Encourage the
use of illustrations and diagrams, eg labelling the body parts of a spider.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

WS2.9 arranges subject matter into paragraphs

WS2.9 chooses when to write subjectively or objectively

WS2.9 writes fuller descriptions of people, animals, objects,
places

WS2.9 writes information reports that include information
about different parts of things and their components

WS2.9 writes more extended descriptions of each feature in
an information report

WS2.10 combines clauses by using ‘and’ to construct
compound sentences

WS2.10 uses action verbs to write about behaviour

WS2.10 uses plural noun groups, eg most spiders, all spiders,
to generalise about spiders

WS2.10 uses relating verbs, eg have, to relate parts of a
sentence, eg Most spiders have eight legs and eight
eyes

WS2.10 uses ‘spiders’ as theme (beginning focus of clause) in
many sentences

WS2.10 uses simple present tense

WS2.10 uses technical language, eg spinnerets

WS2.12 uses computer software programs to create and edit
texts
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Outcomes

WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly, effectively
and accurately, using the
sentence structure, grammatical
features and punctuation
conventions of the text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

The students participated in activities to assist
them in gaining information from factual
texts and to develop field knowledge. They
also explored the use of graphics. Sophie
developed this report over time and published
it using computer software. This is a final
draft.

Where to from here?
Model how to set out a bibliography to list resources used in finding information. Encourage editing and proofreading to check
that nouns and pronouns match, eg ‘Koalas … they …’ (not ‘it’), and that all meanings are clear. Explore more complex fields or
topics. Model how to develop an index and/or glossary to assist the reader. Focus on extended information reports where more
than one part of taxonomy of information is dealt with, eg wallabies or kangaroos as well as koalas. Focus on the use of title.

Stage 2Writing

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.5, 2.6, 2.8

WS2.10 builds detailed knowledge of subject matter

WS2.10 uses a variety of clause types, eg reason, time,
purpose

WS2.10 uses action verbs to write about koalas’ behaviour

WS2.10 uses compound and complex sentences

WS2.10 uses correct punctuation in published version of own
writing: capital letters, full stops, question marks and
commas

WS2.10 uses diagrams [not shown with this text]

WS2.10 uses ‘Koalas’ as the theme (beginning focus of clause)
in many sentences, thus focusing the reader’s
attention on the subject

WS2.10 uses relating verbs to relate parts of clause, eg The
koala / is / a mammal

WS2.10 uses simple cause–effect relationships, eg Koalas live
in high branches of eucalyptus trees because there are
more leaves there

WS2.10 uses simple present tense in factual texts such as
information reports and procedures

WS2.10 uses subheadings to organise information

WS2.10 uses technical language and gives meaning, eg
marsupials, herbivores, spinnerets

WS2.10 uses more detailed taxonomic classification, eg koala,
mammal, marsupial

WS2.10 uses noun groups to build information, eg small furry
tree dwelling animals

WS2.10 uses word families to build subject matter

WS2.11 uses knowledge of familiar letter patterns when
attempting to spell unknown words

WS2.12 types, saves and prints a text

WS2.12 uses computer software programs to create and edit
texts
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Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The class participated in a variety of activities
to support them in gaining information from a
variety of sources. They then participated in
several joint constructions and conferences
with the teacher before independently
constructing their own information report. 

Where to from here?

Encourage the use of maps, photographs, illustrations to enhance the written text. Model the use of bibliography to acknowledge
sources of information. Include extra details where necessary, eg the text refers to ‘the Thames’ but the reader does not
necessarily know that this refers to a river. Explore the use of varied and more sophisticated connectives. Model the use of 
subheadings to gather data so that the report is longer and more detailed.

Writing Stage 3

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 records information from a variety of sources before
writing when necessary

WS3.9 writes texts that include technical and abstract
vocabulary, eg financial and insurance centres,
economy

WS3.9 writes lengthy information reports with increased
technicality

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.10 uses a classifying statement in the first sentence, eg
London is the capital of the United Kingdom

WS3.10 uses London as theme (beginning focus of clause) in
sentences in the first paragraph

WS3.10 uses places in London as the theme in the last
paragraph

WS3.10 uses relating verbs to relate parts of sentence, eg
London is the capital of the United Kingdom

WS3.10 uses simple present tense

WS3.11 uses knowledge of base words to write new words

WS3.11 uses visual and phonological strategies such as
recognition of common letter patterns and critical
features of words

WS3.12 uses a variety of print and script styles for effect

WS3.12 uses word processing programs to design
school/class newspaper, importing graphics and
written texts from a range of sources
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Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students had been engaged in a unit of
work on ‘Australia’s Pacific neighbours’. They
had been involved in joint construction
activities and were asked to research a
country using a framework of questions for
an independent construction of an
information report. 

Where to from here?

Model how to use maps and diagrams and refer to them in the text, eg ‘See Diagram 1’. Model how to set out a bibliography to
list resources used in finding information. Develop extended reports about a group of countries, cities etc. Focus on additional
stages, eg Industry, Agriculture.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 organises text with subheadings

WS3.9 writes detailed descriptions

WS3.9 writes lengthy information reports with increased
technicality

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.10 uses evaluative language, eg destructive, benefit

WS3.10 uses relating verbs to relate parts of clause, eg Papua
New Guinea is a very rugged country

WS3.10 uses noun groups to build descriptions, eg very
rugged country, swamp-like land, immensely thick
forests

WS3.10 uses Papua New Guinea as the theme (beginning
focus) in many clauses

WS3.10 uses word chains and word nets to build subject
matter

WS3.12 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 uses a variety of print and script styles for effect

WS3.12 uses word processing program
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Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students had participated in joint
construction activities about reptiles and used
matrices and other scaffolds to gain
information from factual texts. The students
used a scaffold when producing their own
independent text. The information reports
were used in a class book on reptiles. This is
a final draft.

Where to from here?
Proofread for sexist language, eg change ‘men’ to ‘humans’. Model the use of a bibliography and glossary of technical terms.
Include sketches, diagrams or photographs to enhance presentation. Focus on noun–pronoun agreement, eg last sentence. Focus
on organising information clearly under subheadings. Focus on extending scope of information, eg reproduction. Focus on
whether evaluative language is appropriate in report, eg ‘amazing fact’.

Writing Stage 3

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 classifies and subclassifies crocodiles

WS3.9 evidence of research, eg crocodiles are the oldest
living reptiles

WS3.9 plans writing through discussion with others

WS3.9 writes detailed descriptions using noun groups, eg
thick skin, a row of sharp gleaming teeth

WS3.9 writes lengthy information reports with increased
technicality

WS3.10 uses correct punctuation when drafting and
publishing, eg commas, apostrophes, exclamation
marks

WS3.10 uses different types of verbs, eg action, relating

WS3.10 uses words that connect ideas

WS3.11 consistently makes informed attempts at spelling
using a multistrategy approach

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 uses a variety of print and script styles for effect

WS3.12 uses computer software programs and associated
hardware to format a variety of texts
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

The students had constructed models of
machines using environmental materials.
They were asked to describe how part of the
machine worked. Using charts and factual
texts with a parent helper, Alison wrote
several sentences describing how her camera
works. She then read it to her teacher, who
scribed it for her. This text is not yet an
explanation but the context is such that it
will assist students to write an explanation in
the future. Through modelling and joint
construction activities, students can write
sentences that can be sequenced into an
explanation of how a machine works.

Where to from here?
Continue to engage in hands-on activities such as making models and drawing diagrams to explain how things work. Ask students
to explain orally to teacher or peers how the model works. Focus on words that indicate time sequence, eg ‘First press this button,
then move this ...’. Jointly construct a question about what is to be explained, eg ‘How do cameras work?’.

Writing

WES1.9 makes written observations

WES1.9 uses some known words when writing sentences

WES1.10 experiments with using full stops at the end of
sentences

WES1.10 uses adverbs and adverbial phrases to indicate
when, where, how etc, eg in and out

WES1.10 uses complex sentence with causal conjunction to
construct cause and effect relationship, eg if it
pops right out the picture comes out

WES1.10 uses simple present and past tense

WES1.10 usually uses accurate word order in sentence

WES1.10 usually uses capital letters at the beginning of
sentences

WES1.10 writes statements (sentences giving information)

WES1.10 constructs brief explanation sequence

WES1.11 uses approximations and some conventional
spelling

WES1.11 uses groups of letters or symbols to represent
words

WES1.11 spells some common words accurately in own
writing, eg camera

WES1.12 forms most lower-case and some upper-case letters
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WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

Jonathon constructed a model and described
how parts of the machine worked. This text
is not yet an explanation but the context is
such that it will assist students to write an
explanation in the future. Through modelling
and joint construction activities, students can
write sentences that can be sequenced into
an explanation of how their model works.
This is a first draft, scribed by the teacher.

Where to from here?
Jointly construct a general statement, eg ‘A whipper snipper is a machine used to trim the grass’. Model proofreading strategies to
check for spelling. Also encourage peer proofreading and use of classroom print. Model the use of time conjunctions, eg when you
open and close the blades they will cut the grass. Ask students to explain orally how the machine works to clarify meaning.

Writing

Links with other outcomes: Talking and Listening ES1.1, 1.2, 1.3; Reading ES1.7, 1.8

WES1.9 groups letters into words

WES1.9 uses some known words when writing sentences

WES1.9 writes statements that give information

WES1.9 writes some common words accurately without
copying

WES1.10 experiments with using full stops at the end of
sentences

WES1.10 usually uses capital letters at the beginning of
sentences

WES1.10 usually uses correct word order in sentence

WES1.10 writes compound sentence, eg you open and close

WES1.10 writes simple sentences, ie sentence with one
clause

WES1.11 uses approximations and some conventional
spelling

WES1.11 uses groups of letters or symbols to represent
words

WES1.11 spells some common words accurately in own
writing

WES1.12 forms most lower-case and some upper-case letters

WES1.12 holds writing implements in a way that allows
them to make marks on the page
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

Within a ‘Transport’ unit, students had to
talk, listen, read then write about how a
steam engine works. This text was started in
a small-group situation and finalised as an
individual activity.

This text is a semantic map that, with
assistance, the student can redraft into a
sequenced explanation. This is a first draft.

Where to from here?

Jointly construct an opening statement. Model classifying similar pieces of information, eg how a steam engine is powered, uses of
steam engines. Model how to sequence information in order to use conjunctions that show time and cause and effect. Help the
student to identify the sentences and phrases that actually explain how the machine works and those that provide extra
information.

Stage 1Writing

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

WS1.9 asks questions about a phenomenon, eg How does a
steam engine work?

WS1.9 builds explanation sequence with flow chart

WS1.9 uses a framework to make notes, eg matrix, flow
chart, semantic map

WS1.9 uses heading to indicate the topic of text

WS1.9 outlines components of something as a first step in
writing an explanation of how something works

WS1.10 experiments with other punctuation marks: commas,
quotation marks, question marks

WS1.10 uses action verbs, eg move, steers, pushes

WS1.11 spells some more familiar words

WS1.11 draws on knowledge of common letter patterns and
letter–sound correspondences when writing a text

WS1.11 writes letters for double vowels, as in seed, dead

WS1.12 forms most letters of the alphabet correctly
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

The students were involved in a unit of work
that required them to gain information from
factual sources. They were shown how to use
the table of contents, index, headings and key
words to find relevant information. They then
organised their information under the
headings they had brainstormed in small
groups. This is a final draft.

Where to from here?

Jointly construct a general statement about a phenomenon. Suggest the use of labelled diagrams and illustrations to support the
written text. Model alternatives to ‘sort of’, eg ‘It is similar to a slow-working chemical reaction’. Focus on choice of theme
(beginning focus of clause) as a means for creating a smooth flow of information in the text.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.5, 2.6, 2.8

WS2.9 question identifies phenomenon to be explained

WS2.9 researches specific topics to write about

WS2.9 writes short sequential and causal explanations using
the time conjunction ‘when’ and the action verb
‘cause’

WS2.10 uses action verbs, eg comes, settles, form, stick

WS2.10 uses correct punctuation in published version of own
writing: upper-case letters, full stops, question marks
and commas

WS2.10 uses simple present tense in factual texts

WS2.10 uses word families to build information about subject
matter, eg rock crystal, volcano, lava, mineral atoms

WS2.11 spells many common words correctly in own writing

WS2.12 recognises simple conventions, eg space bar for
spaces, shift and caps lock for upper-case letters, tab

WS2.12 types, saves and prints a text

WS2.12 uses computer software programs to create and edit
texts

WS2.12 uses technical language, eg crystallisation

WS2.12 uses upper-case, spacing and punctuation
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The class had been researching floods and
their common causes. In groups and using
specific questions, the students researched
the topic using factual texts. The structure of
explanations had been discussed and the
students had taken part in joint constructions.
This is a first draft.

Where to from here?
Teach specifics of handwriting in NSW Foundation Style, including slope and joined letters. Model the use of noun groups to
condense information and provide more precise expression. Develop skills in use of present and present continuous tense. Model
the use of plurals, eg death–deaths, branch–branches. Develop editing and proofreading skills for: spelling and grammar, eg
‘there’/‘their’; subject–verb agreement, eg ‘Floods can also be caused by humans ...’; use of appropriate prepositions, eg ‘In early
spring ...’; and correct punctuation, eg ‘Building roads, houses and factories ...’. Focus on experimenting with the clause theme
(beginning focus), eg ‘Floods could also be caused by building roads, houses ...’.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 demonstrates good control over more complex and
detailed subject matter

WS3.9 provides a causal explanation

WS3.9 records information from a variety of sources
before writing when necessary

WS3.9 rereads work during writing to maintain sequence
and check meaning, changing words and phrases
or checking for errors.

WS3.9 uses action verbs, eg ‘cause’ to construct
cause–effect

WS3.9 uses ‘Floods’ as a theme (beginning focus of
clause) in a topic sentence

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.9 writes texts that includes technical and abstract
vocabulary

WS3.10 uses conjunctions and connectives to connect
ideas

WS3.10 uses correct punctuation when drafting and
publishing: commas, apostrophes, exclamation
marks

WS3.10 uses simple cause–effect relationships

WS3.11 consistently makes informed attempts at spelling
using a multistrategy approach

WS3.11 recognises most misspelt words in own writing

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 produces legible writing
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students had discussed the format and
structure of an explanation in relation to a
HSIE unit on ‘Water’. After researching the
topic with a partner, Michael constructed his
explanation independently ‘on screen’. This is
a final draft.

Where to from here?

Model the use of conjunctions that indicate cause and effect, eg ‘therefore’, ‘as a result’. Develop the use of specific technical
vocabulary. Encourage use of spell checker and editing for subject–verb agreement. Model the inclusion of appropriate supporting
visual information such as diagrams or photographs. To improve the establishment of cause and effect, include more supporting
detail and refine the inclusion of examples. Focus on theme (beginning focus of clause) as a means for creating a smooth flow of
information in the text.

Writing Stage 3

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 provides background information

WS3.9 uses a question to identify the
phenomenon to be explained

WS3.9 uses abstract noun ‘cause’ to
construct cause and effect
relationships

WS3.9 uses complex sentences

WS3.9 uses time conjunctions, eg ‘when’,
to construct explanation sequence in
complex sentences

WS3.9 uses word chains to build subject
matter, eg snow melts, turned into
water

WS3.9 writes paragraphs that contain a
main idea and elaboration of the
main idea

WS3.9 writes texts that include some
technical abstract vocabulary, eg
devastation, natural and built
environments, cause

WS3.10 uses action verbs, eg melts, rushes,
and relating verbs that relate parts of
clause, eg Floods / are / a natural
phenomenon

WS3.10 uses correct punctuation when
drafting and publishing: commas,
apostrophes, exclamation marks

WS3.11 spells needed words correctly with
effective strategies for attempting
and checking unknown words

WS3.12 uses computer software programs
and associated hardware to format a
variety of texts
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

Before starting to write this explanation, the
students were given a scaffold to assist them
in organising their writing. This is a final
draft.

Where to from here?
This text has elements of a procedure and a recount. Model the difference between procedure and explanation. Avoid the use of
addressing the reader directly, eg ‘You know ...’, ‘If you ...’. Model the use of generalised, non-human noun groups. Model the use
of labelled diagrams. Develop the use of multiple word tenses in complex sentences.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.8

WS3.9 demonstrates good control over more complex and
detailed subject matter

WS3.9 plans writing through discussion with others and by
making notes, lists or drawing diagrams

WS3.9 provides a sequential explanation, eg when the tip of
the tester has been placed to another part …

WS3.9 uses a question to identify the phenomenon to be
explained

WS3.9 uses complex sentences to construct explanation
sequence

WS3.9 uses word chains to build subject matter, eg circuit,
electric current, wires, circuit tester

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.10 uses simple cause–effect relationships

WS3.11 consistently makes informed attempts at spelling a
multistrategy approach

WS3.12 uses computer software programs and associated
technology to format a variety of texts
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Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

Following the reading of books about scary
things, the students participated in a class
discussion and then wrote about what made
them scared and why. This text is not yet an
exposition but the context is such that it will
assist students to write an exposition in the
future. In this text the student expresses an
opinion and gives a reason for the opinion
This is a first draft.

Where to from here?
Explicitly model the stages of an exposition. Jointly construct a written exposition about a familiar topic using language that states
a position, eg ‘We should wear hats in the playground because ...’. Jointly construct one or two arguments to support position.
Model the use of proofreading skills to check for spelling errors and encourage peer proofreading and the use of classroom print.

Writing

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.5, 1.6, 1.7, 1.8

WES1.9 contributes to joint construction activities and
writes short, even single sentence texts, for a
variety of purposes

WES1.9 experiments with and practises ways of
representing ideas and information using written
and visual symbols

WES1.9 groups letters into words

WES1.9 uses some known words when writing sentences

WES1.10 writes a statement (a sentence giving information)

WES1.10 writes complex sentences with causal
relationships, eg I’m scared of the dark because ...

WES1.10 uses simple present, past and future tense

WES1.10 usually uses correct word order in sentences

WES1.11 uses approximations and some conventional
spelling

WES1.11 uses groups of letters or symbols to represent
words

WES1.12 forms most lower-case and some upper-case letters

WES1.12 holds writing implements in a way that allows
them to make marks on the page
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WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

The students had brought in their favourite toy for
news. The audience was encouraged to ask them
why it was their favourite toy. After the news
session the students wrote about their favourite
toy. A word bank relating to the theme ‘Toys’ was
available for the students to use. This text is not
yet an exposition but the context is such that it
will assist students to write an exposition in the
future. In this text the student expresses an
opinion and gives a reason for the opinion. This is
a first draft.

Where to from here?
Explicitly model the stages of an exposition. Jointly construct a written exposition about a familiar topic using language that states
a position, eg ‘We should wear hats in the playground because ...’. Jointly construct one or two arguments to support position.
Model the use of proofreading skills to check for spelling errors and encourage peer proofreading and the use of classroom print.
Provide opportunities for handwriting practice.

Writing Stage 1

Links with other outcomes: Talking and Listening S1.1, 1.2, 1.3; Reading S1.7, 1.8

WS1.9 uses drawings to accompany texts where relevant

WS1.9 writes elementary descriptions of familiar people and
things

WS1.9 writes single statement or short text

WS1.10 uses adjectives to provide more information about
nouns

WS1.10 writes a simple sentence of a single clause

WS1.11 spells some words correctly and uses some strategies
to spell unfamiliar words

WS1.11 spells words as they sound

WS1.12 forms most letters of the alphabet correctly
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
conventions of the text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

The students had engaged in discussion of
what made a good friend and how having a
friend made them feel. The students wrote
individually and then conferred with the
teacher or parent helper. The students typed
their final draft using a word processing
program. This is the final draft.

Where to from here?

Through joint construction and modelling focus on language that states a position, eg ‘We need friends for the following reasons
...’. Jointly construct a statement of position, and a summary of position. Explicitly model the stages of an exposition. Model the
use of causal conjunctions.

Stage 1Writing

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

WS1.9 develops some arguments briefly

WS1.9 expresses an opinion in writing; writes notes from
texts

WS1.9 uses heading to indicate statement of position

WS1.9 writes single statement or short text

WS1.10 usually uses most common punctuation marks, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.10 uses modal verbs, eg A friend can help

WS1.10 uses relating verbs to relate parts of clause, eg
Friends are polite and kind

WS1.10 uses simple present tense

WS1.11 draws on knowledge of common letter patterns and
letter–sound correspondences when writing a text

WS1.12 recognises letters on the keyboard

WS1.12 uses computer software programs to create texts
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

The students had been exposed to several
models of exposition texts and deconstructed
these, identifying language and grammatical
features. The class jointly constructed an
exposition, using scaffolding devices for the
separation of ideas and for paragraphing. This
is a first draft.

Where to from here?
Develop an opening statement that provides context and background information through joint construction and modelling.
Model the development of arguments, eg ‘We need water for the following reasons ...’. Focus on the theme (beginning focus of
the clause) as a means for organising a smooth flow of information. Focus on the connectives for sequencing arguments, eg ‘First’,
‘Next’. Model written expression for ‘That’s why we need water’, eg ‘For these reasons, we need water’. Focus on the use of
relating verbs, eg ‘Water is important in our everyday life’. Plan for the presentation of the final draft ie, layout, headings.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.8

WS2.9 expresses a point of view in writing with some
supporting arguments

WS2.9 understands and creates notes for relevant writing
purposes

WS2.10 uses a variety of clause types, eg reason, time,
purpose

WS2.10 uses action verbs, eg protect, drink, flush

WS2.10 uses apostrophes for contractions in written dialogue

WS2.10 uses complex sentences

WS2.10 uses correct punctuation in published version of own
writing: upper-case letters, full stops, question marks
and commas

WS2.10 uses modal verbs, eg should

WS2.11 draws on some spelling generalisations to spell
unknown words, eg uses some double letters
correctly

WS2.11 self-corrects some words that do not look right as
they write

WS2.12 uses upper-case letters, spacing and punctuation
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

The class had participated in a unit of work
on ‘Local Government’. After a joint
construction of a letter the students wrote
their own letters. This is a first draft.

Where to from here?
Develop cause–effect relationships in paragraphs by including points that support effect. Introduce strategies for spelling more
difficult words. Model the correct use of apostrophes. Focus on strong modal verbs and adverbs in exposition to persuade readers,
eg ‘you must stop the builders’. Focus on contractions in speech and writing, eg ‘it’s’. Plan final presentation of letter with
reference to business letter conventions.

Stage 2Writing

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 chooses when to write subjectively or objectively

WS2.9 expresses a point of view in writing with some
supporting arguments

WS2.10 combines clauses by using ‘and’, ‘but’ to form
compound sentences

WS2.10 uses action verbs, eg wreck, build, go

WS2.10 uses complex phrases to develop arguments, eg but if
you build a block of units

WS2.10 uses correct punctuation in a published version of own
writing, eg upper-case letters, full stops, question marks
and commas

WS2.10 uses evaluative language, eg nice park, very seriously

WS2.10 uses relating verbs to relate parts of clause, eg it’s a nice
park

WS2.10 uses time connectives to sequence arguments, eg Firstly,
Secondly, Thirdly

WS2.11 spells many common words correctly in own writing

WS2.12 uses upper-case letters, spacing and punctuation
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of letter–
sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

The class had participated in a unit of work
on ‘Local government’. Being familiar with
the structure and purpose of an exposition,
the students were able to transfer that
knowledge to the writing of a letter of
complaint. After the joint construction of a
letter, the students wrote their own letters.
This is a first draft.

Where to from here?
Discuss the use of exposition in letters. Use each of the points raised in a separate sentence and develop some supporting evidence
— one idea per sentence, eg ‘There will be more cars in the area, which would be dangerous for the school children’. Jointly
construct a summary of position as a final sentence. Model the use of language with high modality, eg ‘Pollution problems will
increase’. Introduce levels of modal verbs and adverbs, eg ‘might increase’, ‘must increase’. Introduce modal adverbs, eg
‘certainly’, ‘probably’. Focus on time connectives for sequencing arguments, eg ‘First’, ‘Next’.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 expresses a point of view in writing with some
supporting arguments

WS2.9 writes for a chosen audience

WS2.10 combines ideas in writing

WS2.10 uses action verbs and relating verbs

WS2.10 uses apostrophes for contractions in written dialogue

WS2.10 uses complex sentences with relationship of time
and cause

WS2.10 uses correct punctuation in published version of own
writing, eg upper-case letters, full stops, question
marks and commas

WS2.10 uses evaluative language, eg complain

WS2.10 uses reported speech, eg I’ve heard that …

WS2.11 spells many common words correctly in own writing

WS2.12 uses upper-case letters, spacing and punctuation
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Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

These students had been collecting a ‘media
file’ on issues they found of interest. On a
regular basis, groups of students shared these
with the rest of the class, discussing chosen
issues in detail. Over several sessions, the
class had participated in the joint construction
of an exposition. They were then asked to
choose an issue and create an exposition.
This is a first draft.

Where to from here?
Develop the students’ ability to edit for colloquial language, eg ‘bushed’. Model the use of generalised nouns to use instead of
‘you’, eg ‘children’, ‘students’. Develop and expand upon supporting evidence in each paragraph. Focus on developing spacing
and letter formation in the NSW Foundation Style. Model the preview part of a statement of position, where arguments are briefly
introduced. Focus on time connectives to sequence arguments. Model cause–effect relationships that leave causal conjunction
implicit, eg ‘I personally think homework is a waste of time. You don’t really learn anything’. Focus on the use of modal verbs and
adverbs that persuade readers about a position.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.7, 3.8

WS3.9 knows when to change level of formality in
writing

WS3.9 plans writing through discussion with others and
by making notes, lists or drawing diagrams

WS3.9 records information from a variety of sources
before writing when necessary

WS3.9 uses action and thinking verbs, eg learn, know,
do, memorise

WS3.9 uses complex sentences to develop arguments, eg
Homework is ineffective because the tasks you 
do ...

WS3.9 uses evaluative language, eg ineffective, forced

WS3.9 uses modal adverbs, eg probably

WS3.9 uses relating verbs to relate parts of clause, eg
Homework is ineffective

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.9 writes sustained arguments and discussions
supported by evidence

WS3.10 uses correct punctuation when drafting and
publishing: commas, apostrophes, exclamation
marks

WS3.10 uses words that connect ideas

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 produces legible writing

WS3.12 writes fluently with appropriate size, slope and
spacing of letter formation
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students had read newspaper items on
the issue of the youth dole payments. Small-
group discussions followed. Students had
participated in several joint constructions of
an exposition and were familiar with the
language features and structure. This
exposition was completed as partner work
and is a first draft.

Where to from here?
Organise ideas into a paragraph structure that is more cohesive. Look at sequencing of ideas. Explore further issues rather than
revisiting similar ones in several paragraphs. Focus on previewing arguments in the first paragraph. Focus on researching statistics
about the number of teenagers on unemployment benefits and the number of teenagers at school/TAFE doing their HSC.

Writing Stage 3

Links with other outcomes: Talking and Listening S3.1, 3.2; Reading S3.5, 3.6, 3.7, 3.8

WS3.9 knows when to change level of formality in writing

WS3.9 plans writing through discussion with others and by
making notes, lists or drawing diagrams

WS3.9 uses abstract nouns, eg the government 

WS3.9 uses evaluative language, eg responsible

WS3.9 uses modal verbs, eg families should be responsible,
to persuade the reader about a position

WS3.9 uses noun group ‘the reason’ to construct causal
relation rather than a conjunction, eg because

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.9 writes sustained arguments and discussions
supported by evidence

WS3.10 identifies and corrects such things as spelling errors

WS3.10 uses different types of verbs, eg action, thinking,
feeling, relating

WS3.10 uses simple cause–effect relationships

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 uses a variety of print and script styles for effect

WS3.12 varies size, style and font to suit particular audience
and purpose
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

Students had investigated the local area and
how it had changed over time. After
discussing what they felt to be the major
changes to the suburb, they jointly
constructed an exposition. This is the first
draft of an independent construction.

Where to from here?
Develop skills in editing, particularly in the spelling of common words and the use of punctuation conventions. Consider the
needs of audience when selecting language patterns. Organise ideas and information into cohesive paragraphs so that cause–effect
relationships are clear and persuasive. Improve fluency, spacing and joined letter formation in NSW Foundation Style handwriting.
Focus on research to build up substantiated arguments, eg services needed for increased population and number of blocks of units.
Focus on use of modal verbs and adverbs to persuade readers about position.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.8

WS3.9 uses compound and complex sentences

WS3.9 uses evaluative language, eg ugly

WS3.9 uses relating verbs to relate parts of clause, eg the
units are ugly

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.9 writes sustained arguments and discussions
supported by evidence

WS3.10 uses conjunctions and connectives to connect ideas

WS3.10 uses simple cause–effect relationships

WS3.10 uses words that connect ideas

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 produces legible writing
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Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

These students had participated in the
deconstruction of a discussion text,
considering the structure and language
features. After a joint construction of a text
(relating to the same topic), the students
completed individual discussions on the
transport system. This is a first draft.

Where to from here?
Model the correct use of tense and pronouns and the use of relating verbs to show the relationship between ideas more clearly.
Encourage peer conferencing and student reference to class word lists for correct spelling. Model the construction of a paragraph
in which different positions about an issue are developed. Build a word bank of evaluative language. Focus on spelling ‘they’,
‘cause’, ‘help’.

Stage 1Writing

Links with other outcomes: Talking and Listening S1.1; Reading S1.7, 1.8

WS1.9 gives arguments to support a case

WS1.9 gives position statements about issue

WS1.9 reads own writing aloud and makes some
corrections to clarify meaning

WS1.10 uses abstract nouns, eg transport

WS1.10 uses action verbs, eg carry, takes, kill

WS1.10 uses an adjective to describe a noun, eg heavy load

WS1.10 uses evaluative language, eg good, bad

WS1.10 uses thinking verbs, eg believe, think

WS1.10 writes a simple sentence of a single clause

WS1.10 writes compound sentences with clauses joined by
‘and’

WS1.10 writes statements (sentences giving information)

WS1.11 spells some more familiar words

WS1.11 spells some words correctly and uses some strategies
to spell unfamiliar words

WS1.12 forms most letters of the alphabet correctly

WS1.12 tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

The teacher modelled an example of a
discussion text, and the class wrote a joint
construction of the text type. The students
then wrote their own discussion: ‘Should
Year 4 children be given homework?’. The
teacher conferred with the student who
produced this sample. This is a final draft.

Where to from here?
Develop paragraphing skills by providing a pro forma or scaffold, and model techniques to organise ideas before writing. Model the
use of conjunctions that compare or contrast, eg ‘however’, ‘on the other hand’, ‘nevertheless’. Ask students to research
information about the advantages and disadvantages of homework to develop persuasive arguments. Focus on language appropriate
for speech and writing, eg ‘many people don’t’ is more like spoken language. Build a word bank of evaluative language for the topic.
Focus on developing joined letter formation in NSW Foundation style.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 demonstrates self-editing skills

WS2.9 gives different positions on issue

WS2.9 shows evidence of careful revision, editing and
proofreading in final draft

WS2.9 uses other texts as models for aspects of writing
such as text organisation, grouping of information
under headings

WS2.10 uses complex sentences

WS2.10 uses correct punctuation in a published version of
own writing, eg capital letters, full stops, question
marks and commas

WS2.10 uses correct tense and number in verb groups

WS2.10 uses evaluative language, eg waste of time, important

WS2.10 uses modal verbs, eg should be given

WS2.10 uses thinking action and relating verbs, eg many
people think, children should be given, homework is
very important

WS2.11 deletes or adds words to clarify meaning, adds
information and rereads work to clarify meaning

WS2.11 spells many common words correctly in own writing

WS2.12 joins letters when writing texts using NSW
Foundation Style
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

The teacher had modelled the structure of
discussion text and completed a joint
construction. The students then completed an
individual discussion on ‘Is our transport
system helpful?’. This is a final draft.

Where to from here?
Define the topic and outline the discussion more precisely in the opening paragraph. Develop the use of relating verbs and more
complex sentence patterns. Develop both sides to produce a more balanced discussion. Research information to support positions.
Build a word bank of evaluative language suitable for the topic. Focus on connectives to introduce similar and different positions,
eg ‘similarly’, ‘on the other hand’. Focus on use of modal verbs and adverbs to present strong positions.

Stage 2Writing

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 shows evidence of careful revision, editing and
proofreading in final draft

WS2.9 understands and creates notes for relevant writing
purposes

WS2.9 uses some effective planning strategies

WS2.9 structures text type in appropriate stages

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 uses abstract nouns, eg transport

WS2.10 uses correct punctuation in a published version of
own writing

WS2.10 uses evaluative language, eg helpful, good,
comfortable

WS2.10 uses modal verbs, eg it can pollute the air

WS2.10 uses thinking, relating and action verbs, eg Some
people think transport is very helpful, Transport can
move

WS2.11 spells many common words correctly in own writing
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

The teacher had modelled a discussion text,
after which the class wrote a joint
construction. Each student then wrote an
individual discussion on the topic ‘Should
Year 4 children be given homework?’. This is
a final draft.

Where to from here?
Research information in order to develop more complex and sustained arguments, eg more points and supporting evidence in each
paragraph. Read more complex models. Develop a more sophisticated concluding statement. Research information for arguments
about an issue. Focus on developing different positions about an issue in the first paragraph. Focus on using a range of modal verbs
and adverbs. Build a word bank of evaluative language. Focus on connectives indicating similar and different positions, eg
‘similarly’, ‘likewise’, ‘on the other hand’. Practise the joined letter formation of NSW Foundation Style handwriting.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 expresses a point of view in writing with some
supporting arguments

WS2.9 uses other texts as models for aspects of writing
such as text organisation, grouping of information
under headings

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 focuses on different positions about issue

WS2.10 uses complex sentences to develop arguments, eg
children should be given homework because they
need to learn at school

WS2.10 uses correct tense

WS2.10 uses modal verbs, eg children should be given

WS2.10 uses saying, thinking and action verbs, eg argue, feel,
learn

WS2.11 spells many common words correctly in own writing
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Outcomes

WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas, issues
and written language features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

This class was studying a unit on ‘Water’.
Prior to writing a discussion, the students had
participated in a jigsaw activity, investigating
various aspects of irrigation. Individually, the
students then used the information gathered
and wrote a discussion on the advantages and
disadvantages of irrigating land. This is a final
draft.

Where to from here?
Use contrasting conjunctions to link different viewpoints on the same issue, eg ‘however’, ‘on the other hand’. Expand pre-writing
discussion and research questions so that a greater range of issues can be raised. Encourage proofreading for spelling, ie ‘a lot’ and
punctuation, eg ‘river’s behaviour’. Focus on a balanced discussion of issues, clearly delineating different positions. Focus on the
use of a range of modal verbs and adverbs. Build word banks of evaluative language. Develop skills in joining letters using NSW
Foundation Style handwriting.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

WS3.9 states different positions about issue

WS3.9 uses abstract nouns, eg irrigation

WS3.9 uses evaluative language, eg seriously affected

WS3.9 uses modal verbs, eg may, can

WS3.9 uses noun groups, eg the root level, the
concentrated salt

WS3.9 uses technical language, eg salinity

WS3.9 uses word chains and word sets to build subject
matter

WS3.9 writes sustained arguments and discussions
supported by evidence

WS3.10 uses correct punctuation when drafting and
publishing, eg commas, apostrophes

WS3.10 uses different types of verbs

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 produces legible writing

WS3.12 writes fluently with appropriate size, slope and
spacing and letter formation



161

Writing
Narrative



English K-6 Early Stage 1

162

N
a
rr

a
ti

ve
Outcomes

WES1.9
Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10
Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WES1.11
Begins to use letters to
represent known words when
spelling.

WES1.12
Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Context

This class had been involved in shared
reading of a variety of literary texts. They had
discussed the structure of these texts and
wrote a joint construction. This text is a joint
construction created by teachers and
students. The indicators refer to what the
whole group has been able to achieve
together.

Where to from here?
Further development of the orientation to develop setting and characterisation. Model development of complication.

Writing

Links with other outcomes: Talking and Listening ES1.1. 1.2; Reading ES1.7

WES1.9 contributes to joint construction activities, writes
short, even, single sentence texts for a variety of
purposes

WES1.9 dictates a range of text types for adults to write:
observations, descriptions, opinions, recounts,
narratives, procedures

WES1.9 uses some stages of narrative, eg orientation,
complication

WES1.9 writes basic descriptions

WES1.10 repeats words naming key characters, eg bears,
girl, clown

WES1.10 uses action, thinking, relating verbs, eg last, think,
was

WES1.10 uses evaluative language, eg sad, funny, angry

WES1.10 uses noun groups, eg a girl with golden hair

WES1.10 uses reported speech, eg The bears said that …

WES1.10 writes compound and complex sentences

WES1.10 writes statements/sentences that give information

WES1.10 uses adverbs and adverbial phrases to indicate
when, where, how etc

WES1.10 uses simple past tense

WES1.10 uses simple present, past and future tenses
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WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

This text was a joint construction with the
teacher. Students were read the fairytale
Cinderella and discussed the orientation,
complication and resolution. The teacher
assisted with the typing of the final version.

Where to from here?
Model the use of adjectives to develop characters, eg ‘Cinderella danced with the tall, handsome prince’. Model skills used to vary
sentence patterns and develop more complex sentences, eg change word order on sentences to vary sentence beginnings. Model
the use of feeling and thinking verbs to express the feelings and attitudes of the characters, eg ‘Cinderella enjoyed dancing with
the prince’. Model development of complication and resolution.

Writing Stage 1

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

WS1.9 creates elementary stories

WS1.10 starts writing compound and complex sentences

WS1.10 uses action and relating verbs, eg do, went, was

WS1.10 uses adjectives to provide more information about
nouns

WS1.10 uses different types of verbs (action, thinking, seeing,
feeling, being and having) in own writing

WS1.10 uses evaluative language, eg bossy, sad

WS1.10 uses past tense relatively consistently

WS1.10 uses pronoun references

WS1.10 writes a simple sentence of a single clause

WS1.11 spells some more familiar words

WS1.12 recognises letters on the keyboard

WS1.12 types simple sentences with assistance



English K-6

164

N
a
rr

a
ti

ve
Outcomes

WS1.9
Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10
Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

WS1.11
Uses knowledge of sight words
and letter–sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12
Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Context

The students were studying a Science and
Technology unit on ‘Plants’ and used their
field knowledge of the topic to create a
narrative. After referring to texts in the room,
this student proofread his work and inserted
punctuation before having a conference with
the teacher. This is a first draft.

Where to from here?
Use familiar narratives as models to identify and label orientation, complication and resolution. Locate the use of quoted speech in
familiar narratives and use this as a model to construct joint narratives with quoted speech and correct punctuation. Develop
resolution through discussion/questioning, eg ‘What happened to the snail?’. Focus on developing handwriting skills.

Stage 1Writing

Links with other outcomes: Talking and Listening S1.1; Reading S1.7, 1.8

WS1.9 creates elementary stories

WS1.10 starts writing compound and complex sentences

WS1.10 uses adjectives to provide more information about
nouns

WS1.10 uses different types of verbs (action, thinking, seeing,
feeling, being and having) in own writing

WS1.10 uses past tense relatively consistently in a recount

WS1.10 uses pronoun references

WS1.10 uses quoted speech

WS1.10 usually uses most common punctuation marks, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.10 writes a simple sentence of a single clause

WS1.11 writes letters for double vowels, as in seed, need

WS1.12 forms most letters of the alphabet correctly
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Context

After Possum in the House was read to these
students, a joint construction of a narrative
was written, using the scaffold on display in
the classroom. The students were then asked
to write their own individual narratives
related to the book. In this sample, when the
student prepares the final draft for
publication, the labels for the stages of the
narrative will be omitted.

Where to from here?
Encourage the student to read the work aloud to a peer or teacher to identify errors, eg ‘He went in different places to find food’.
Focus on using a variety of action verbs, eg ‘He crawled into the ...’. Focus on building noun groups to describe characters’
appearance. Build a word bank of evaluative language. Focus on characters’ reactions to events. Discuss strategies for presentation
of final draft.

Writing Stage 2

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 combines ideas in writing

WS2.9 structures text types in
appropriate stages

WS2.9 uses other texts as models
for aspects of writing such as
text organisation, grouping
of information under
headings

WS2.9 writes fuller descriptions of
people, animals, objects and
places

WS2.10 uses a variety of time
conjunctions and
connectives to sequence
events, eg First he went,
Then he went, Next he went

WS2.10 uses action and relating
verbs, eg He made a big
mess, The possum was very
tired

WS2.10 uses correct punctuation in
published version of own
writing, eg upper-case
letters, full stops, question
marks and commas

WS2.10 uses evaluative language, eg
tired, cute

WS2.10 uses past tense in recounts
and narratives

WS2.10 uses ‘possum’ as the theme
(beginning focus) in many
clauses

WS2.11 identifies possible spelling
errors in own writing, eg by
circling or underlining
doubtful words

WS2.11 spells many common words
correctly in own writing
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WS2.9
Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features

WS2.10
Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.11
Uses knowledge of
letter–sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12
Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Context

Amy was involved in a unit of work called
‘Into different worlds’. She was encouraged
to imagine an experience in which she
moved into a different world. This is the final
draft.

Where to from here?
Model the development of complication and resolution so that the resolution is linked to the events of the complication. Explore
techniques to develop characters beyond physical description. Model the use of dialogue through either direct or indirect speech.
Focus on evaluative language to describe characters’ reactions, feelings, eg ‘I was terrified when ...’. Build word banks of
evaluative language expressing fear, apprehension. Focus on a variety of nouns for naming, eg ‘creature’, ‘monster’. Model
paragraphing skills. Model techniques for combining ideas into more complex (multi-clause) sentence patterns. Develop slope in
NSW Foundation Style.

Stage 2Writing

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

WS2.9 demonstrates self-editing skills

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 uses a variety of time connectives in
recounts and narratives

WS2.10 uses action, thinking and relating verbs,
eg went, decided, was

WS2.10 uses correct punctuation in published
version of own writing, eg upper-case
letters, full stops, question marks and
commas

WS2.10 uses noun groups to build descriptions,
eg a hairy monster with wings

WS2.10 uses past tense in recounts and
narratives

WS2.10 uses simple cause–effect relationships

WS2.11 spells many common words correctly in
own writing

WS2.12 joins letters when writing texts using
NSW Foundation Style

WS2.12 writes for an audience using consistent
shape, size, slope and formation in NSW
Foundation Style
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

The students were studying a unit on ‘Water’
and were given a photograph of a bridge
collapsing. They were asked to write a
creative response.

Where to from here?
Explore new fields for narrative writing, possibly using multicultural perspectives. Introduce narratives that experiment with
structure in various ways. Encourage the students to experiment further with narrative structure.

Writing Stage 3

Links with other outcomes: Talking and Listening S3.1; Reading S3.7

WS3.9 creates more detailed stories

WS3.9 experiments with narrative structure by introducing
complication in orientations

WS3.9 uses a variety of action verbs, eg rummage, crawled,
scrambled

WS3.9 uses different types of verbs, eg action, thinking,
seeing, feeling, linking

WS3.9 uses direct (quoted) speech

WS3.9 uses evaluative language, eg betrayed a look of
death, careful, looked in horror, sorrowful cries

WS3.9 uses noun groups to build descriptions, eg the small
sturdy road

WS3.9 varies choice of theme (beginning focus of clause)

WS3.9 writes detailed descriptions

WS3.10 uses conjunctions and connectives to connect ideas

WS3.10 uses simple cause–effect relationships

WS3.11 consistently makes informed attempts at spelling
using a multistrategy approach

WS3.12 uses a variety of print and script styles for effect

WS3.12 uses computer software programs and associated
hardware to format a variety of texts
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WS3.9
Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing.

WS3.11
Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Context

These students had written three narratives
either as joint constructions or independent
constructions and had discussed models of
character development and text structure.
This is a final draft.

Where to from here?
Explore the entry and re-entry of minor or supporting characters to the plot. Develop the students’ self-editing skills, particularly
through the use of spell checks and dictionaries, and the use of correct pronoun forms. Develop NSW Foundation Style
handwriting, particularly joined letters, slope and letter formation.

Stage 3Writing

Links with other outcomes: Talking and Listening S3.1; Reading S3.7, 3.8

WS3.9 creates more involved stories

WS3.9 uses a variety of drafting techniques

WS3.9 writes detailed descriptions

WS3.9 writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.10 uses conjunctions and connectives to connect ideas

WS3.11 spells needed words correctly with effective
strategies for attempting and checking unknown
words

WS3.12 produces legible writing
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