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Reading
Stage 2

A Note about Grammar

In Stage 2, teachers should focus on knowledge about language, as set out in the
Reading outcomes and indicators on page 29 of the English K–6 Syllabus (and
supported by the ‘Scope and sequence of grammar’ section on pages 72–75). This
should occur in the context of the texts that the students are reading.

Talking about texts should be integrated with other types of responses to texts. For
example, students could identify and build word families from the texts that they are
reading. They could discuss how these families build subject matter in a text. They
could identify the nouns referred to by particular pronouns and note how these
noun–pronoun links run throughout a text.

In literary texts, students could focus on quoted and reported speech, noting which
of these forms is used more frequently and what difference the choice of one or the
other makes to the meaning.

Students need to become aware of the structure of the clause from different
perspectives. While a description of the structure in terms of subject, verb and object
is useful for learners who are developing control over the writing of sentences, an
analysis in terms of the meaning structure of the clause is useful for students who are
working with published texts.

The notes for Stage 1 noted that patterns can be identified in literary texts, where
one or more characters may be observed to be the ‘doers’ of actions at a particular
stage. This pattern may change at another stage. Noting these patterns helps students
to understand how meaning is constructed in literary texts.

Students could also identify the theme and beginning focus of a clause, and note
what the thematic patterns are in stories, information reports and other text types.

Evaluative language is used in different text types. In stories, characters often
evaluate their predicament by saying how they feel about it. In exposition and
discussion, writers evaluate their arguments in terms of importance and significance.
Students could identify evaluative language and discuss how its use adds to the
meaning of the text, particularly with respect to positioning readers to take a point of
view. Teachers, in second or third readings of a text, could omit evaluative language
and ask students to consider how this omission changes the meaning of a text.

Examining language in more detail at each stage of a text gives students resources for
understanding how texts are constructed and provides models that they can use in
their own writing.
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Links with other outcomes: Writing S2.9, 2.10, 2.11, 2.12

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

RS2.8
Discusses the text structure of
a range of text types and the
grammatical features that are
characteristic of those text
types.

Context

After shared reading of The True Story of the
Three Little Pigs, the students discussed how
the author had manipulated the story to give
the wolf’s point of view. Students then
innovated on the text. This end-of-stage
sample indicates that the student has a very
firm grasp of the concept of authorial voice
and the use of humour.

Where to from here?
Encourage the students to share their innovations with different audiences. Encourage the students to read other versions of the
story and to compare and discuss similarities and differences. Draw the students’ attention to literary devices, eg puns,
spoonerisms, parody and irony. Encourage the students to choose another fairytale or traditional tale and jointly construct a
narrative in which the roles of characters are changed.

Stage 2Reading

RS2.5 identifies elements such as main characters, setting
and events in a variety of literary texts

RS2.5 shows empathy with characters in stories

RS2.7 recognises recurring character types and their traits

RS2.8 innovates on a text

RS2.8 recognises cohesive links in a text

RS2.8 recognises the structure of a narrative

RS2.8 recognises cohesive links in a text, eg referring
words/pronouns
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Links with other outcomes: Writing S2.10, 2.11

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.6
Uses efficiently an integrated
range of skills and strategies
when reading and interpreting
written texts.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

RS2.8
Discusses the text structure of
a range of text types and the
grammatical features that are
characteristic of those text
types.

Context

The students were asked to read a text, select
the most important events and organise them
into a matrix that focused on the structure of
a narrative. The students had been exploring
how the structure of a narrative related to its
purpose.

Where to from here?
Encourage the students to talk about the structure of narratives using words such as ‘orientation’, ‘complication’ and ‘resolution’.
Draw the students’ attention to the structures of other types of literary texts. Note attempt at spelling and model spelling strategies.

Reading Stage 2

RS2.5 identifies elements such as main characters, setting and events in a variety of literary texts

RS2.5 makes some inferences about ideas implicit in a text

ES2.5 reads for sustained periods of time

RS2.5 shows empathy with characters in stories

RS2.7 compares the ways in which texts are organised into stages to achieve different purposes

RS2.7 identifies the main elements of structure in stories, eg orientation, complication and resolution

RS2.7 recognises how different literary texts are organised according to their purpose

RS2.8 recognises cohesive links in a text

RS2.8 recognises the structure of a narrative
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Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

RS2.8
Discusses the text structure of
a range of text types and the
grammatical features that are
characteristic of those text
types.

Context

The students were familiar with interpreting
graphic texts. They were asked to use their
knowledge of monotremes to create a visual
text. The teacher provided written directions
for the students to follow.

Where to from here?
Discuss the use and placement of labels and diagrams. Discuss the use of cross-sections, overlays and other visual techniques that
contribute to the meaning of visual texts. Encourage the students to present factual information on a familiar topic in a visual text.

Stage 2Reading

RS2.5 accesses information reports

RS2.5 finds information for specific purposes in factual
texts

RS2.5 interprets basic maps, charts, diagrams, graphs,
photographs and other still and moving graphics

RS2.7 makes general statements about how visual texts
such as diagrams, tables and illustrations enhance or
detract from meaning

RS2.8 identifies types of visual information, eg map, chart,
table, animation

Look at the zoom focus below. It works like a camera, showing more and more detail the closer it comes.
In ZOOM 1 draw a picture that gives the reader a general idea of what a mammal is. 
In ZOOM 2 draw a picture of a particular feature that makes the animal a special animal called a monotreme.
In ZOOM 3 draw a picture of an example of this particular animal, eg a platypus.
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Links with other outcomes: Talking and Listening S2.1; Writing S2.11

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.6
Uses efficiently an integrated
range of skills and strategies
when reading and interpreting
written texts.

Context

Over a series of reading sessions, the teacher
had modelled and worked with students on
the strategies for gaining information from
factual texts. The students were required to
complete a factual cloze passage by referring
to reference material, workbooks and class
displays. Initially, the students completed the
passage individually. They then worked with
a partner, read each other’s work, decided on
the most appropriate response and justified
their choices.

Where to from here?
Compare student responses with the original version, discussing similarities and differences. Encourage the students to research
vertebrates. Jointly construct an information report about mammals, fish, birds, amphibians or reptiles. Focus on word families and
how they build information in a text. Make a map of word families in a text such as the sample shown.

Reading Stage 2

RS2.5 retells and discusses interpretation of texts read or
viewed, with attention to main ideas and supporting
details in factual texts

RS2.5 reads for sustained periods of time

RS2.5 accesses information reports

RS2.5 finds information for specific purposes in factual
texts

RS2.5 obtains information from a variety of sources

RS2.6 chooses factual texts at an appropriate level to find
information on a research topic

RS2.6 skims a text for overall message using headings,
subheadings, layout and graphics

RS2.6 begins to use strategies to confirm predictions and
to locate information
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Links with other outcomes: Writing S2.11

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

Context

As part of an author study on Jeannie Baker,
the students examined how the author
organised texts to achieve her purpose,
compared her style to that of other authors
and discussed the issues and themes common
to her books. During the unit, the students
visited a park to look for aspects that would,
perhaps, motivate an author. They used the
notes and collections they made to create
their own collages and to write a factual
recount of the excursion.

Where to from here?
Encourage the students to also explore how different authors highlight background elements of setting according to their purpose.
Draw students’ attention to the noun groups in sentences 1–7. Discuss how to use adjectives to provide more information about
nouns. Note and attend to errors in spelling (eg there/their) and punctuation (eg europe/Europe).

Stage 2Reading

RS2.5 identifies and interprets ideas, themes and issues in
literary texts

RS2.5 identifies elements such as main characters, setting
and events in a variety of literary texts

RS2.5 makes some inferences about ideas implicit in a text

RS2.5 reads for sustained periods of time

RS2.5 refers to the author and illustrator of a book,
commenting on other books produced by them

RS2.5 retells and discusses interpretation of texts read or
viewed
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Links with other outcomes: Writing S2.10, 2.11

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

Context

Students had spent considerable time in class
comparing two texts. They were asked to
compare two fairytales using some suggested
criteria.

Where to from here?
Model the use of connectives to link ideas in sentence form, eg ‘The two main characters in the story are comparable to each
other because they were both ordered to perform tasks. However, Yvon only had one job and Lief had two’. Ask the students to
name other stories that are similar with respect to characterisation and events. Talk about the similarities and differences.

Reading Stage 2

RS2.5 makes some inferences about ideas implicit in a text

RS2.5 reacts to texts with fuller expression of point of view and with supporting arguments

RS2.5 reads for sustained periods of time

RS2.7 identifies the main elements of structure in stories, eg orientation, complication and resolution

RS2.7 recognises how different literary texts are organised according to their purpose

RS2.7 recognises recurring character types and their traits
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Links with other outcomes: Writing S2.10, 2.11, 2.12

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.6
Uses efficiently an integrated
range of skills and strategies
when reading and interpreting
written texts.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

RS2.8
Discusses the text structure of
a range of text types and the
grammatical features that are
characteristic of those text
types.

Context

The students had been exploring how literary
and factual texts were structured according to
their purpose. They were asked to select a
text to read to the teacher. The teacher asked
students to predict what the text would be
about and to write their prediction. The
students read the text to the teacher and
checked their prediction. They then wrote
what the text was about. In a reading
conference, this student talked about other
authors and illustrators.

Where to from here?
The students may be directed to refer to the title, and their understanding of the terms ‘opera’ and ‘club’, to develop their
prediction more fully. After reading the text, students should be encouraged to use information from the text and causal
connectives (eg because, however) to give the unfamiliar reader more information. Students should also be encouraged to consider
character motivation, as well as character action. Note attempts at spelling (eg career) and add to students’ personal word banks.

Stage 2Reading

RS2.5 makes some inferences about ideas implicit in a text

RS2.5 reads for sustained periods of time

RS2.5 refers to the author and illustrator of a book,
commenting on other books produced by them

RS2.6 begins to use strategies to confirm predictions

RS2.6 reads texts orally using appropriate stress, pause and
intonation

RS2.6 uses a range of automatic monitoring and self-
correcting methods when reading: rereading,
reading on, pausing, subvocalising

RS2.7 compares the ways in which texts are organised into
stages to achieve different purposes

RS2.7 identifies the main elements of structure in stories,
eg orientation, complication and resolution

RS2.8 recognises the structures and characteristic features
of a narrative
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Links with other outcomes: Talking and Listening S2.1

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

Context

The students had been studying coral reefs,
and had been involved in a range of field-
building activities. They were then asked to
label the life cycle of coral. This student then
gave an oral explanation of the life cycle of
coral, using the diagram to support the
presentation.

Where to from here?
Encourage the students to develop the concept of linking ideas by using verbs or causal connectives in place of (or adjacent to) the
arrows to describe process or movement. Jointly construct a written explanation of the life cycle of coral.

Reading Stage 2

RS2.5 accesses information reports

RS2.5 finds information for specific purposes in factual texts

RS2.5 interprets basic maps, charts, diagrams, graphs, photographs and other still and moving graphics

RS2.7 makes general statements about how visual texts such as diagrams, tables and illustrations enhance or detract from
meaning

RS2.7 recognises how different factual texts are organised according to their purpose

From Cruising the Coral, 

Board of Studies NSW, 1996
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Links with other outcomes: Talking and Listening S2.2; Writing S2.10, 2.11, 2.12

RS2.5 makes some inferences about ideas implicit in a text

RS2.5 reads for sustained periods of time

RS2.5 shows empathy with characters in stories

RS2.6 reads texts orally using appropriate stress, pause and
intonation

RS2.7 discusses the ways in which different groups of
people are represented in texts

RS2.7 is able to improvise on text, eg taking on another
character’s point of view, or altering content

RS2.7 selects texts relevant to the topic under discussion

RS2.7 recognises how different literary texts are organised
according to their purpose

RS2.7 recognises recurring character types and their traits

RS2.8 discusses the difference between quoted and
reported speech

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.6
Uses efficiently an integrated
range of skills and strategies
when reading and interpreting
written texts.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

RS2.8
Discusses the text structure of
a range of text types and the
grammatical features that are
characteristic of those text
types.

Context

The teacher modelled how to change a
narrative into a script for Readers Theatre. In
groups, the students selected a text to read.
They then role-played the characters and
events from the text. The students then
reread the text, discussed the different
characters and rewrote the text as a script for
Readers Theatre. Finally, the students
performed the Readers Theatre for the class.

Where to from here?
Students need to be directed to an understanding of contractions in order to convey correct meaning, eg there/they’re,
you/you’d. Development of stage directions regarding voice delivery, expression and mannerisms could also be explored. Discuss
the use of American spelling, ie ‘Theater’.

Stage 2Reading
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Links with other outcomes: Talking and Listening S2.2; Writing S2.10, 2.11

Outcomes

RS2.5
Reads independently a wide
range of texts on increasingly
challenging topics and justifies
own interpretation of ideas,
information and events.

RS2.7
Discusses how writers relate to
their readers in different ways,
how they create a variety of
worlds through language and
how they use language to
achieve a wide range of
purposes.

Context

The students were studying a unit on
‘Dinosaurs’. My Dearest Dinosaur was a text
used in shared reading. Role-plays to
encourage different points of view were
developed through group work and
discussion to lead to analysis of the text. The
students were then asked to take on the role
of the Cheeky One and write to the Mother.
This is a first draft.

Where to from here?
Opposing viewpoints could also be explored by having students work in pairs. The students could consider and describe the same
event from two points of view. The use of visual text could be discussed as a way of enhancing meaning. In a writing conference,
aspects of punctuation, such as upper-case letters for proper nouns, should also be discussed. Model correct spelling of ‘doesn’t’,
‘bored’, ‘a lot’.

Reading Stage 2

RS2.5 identifies elements such as main characters, setting and events in a variety of literary texts

RS2.5 makes some inferences about ideas implicit in a text

RS2.5 shows empathy with characters in stories

RS2.7 is able to improvise on text, eg taking on another character’s point of view, or altering content

RS2.7 recognises how different literary texts are organised according to their purpose
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Reading
Stage 3

A Note about Grammar

In Stage 3, students should focus on knowledge about language, as set out in the
Reading outcomes and indicators on page 29 of the English K–6 Syllabus (and
supported by the ‘Scope and sequence of grammar’ section on pages 72-75). This
should occur in the context of the texts that the students are reading.

Talking about texts should be integrated with other types of responses to texts. For example,
students could identify and record word chains and word sets in texts and talk about
the ways in which they build subject matter. They could note whether word sets are
more common in factual texts than in literary texts, and discuss the reasons for this.

Students could identify compound and complex sentences in different text types and
discuss how they construct different meanings. They could note the frequency of
complex sentences in explanations and expositions, and discuss why they are used in
these text types.

Students could focus on how the structure of a clause can be changed so that
different elements become the theme or beginning focus of the clause. They could
identify thematic patterns in literary and factual texts and experiment with changing
themes in texts that they are reading. They could then discuss how changes in
theme change the meaning of a text.

Students could identify additional elements of a noun group, eg adjectival phrases
and clauses, and discuss how these elements build information in texts. They could
also identify abstract nouns and technical language in different text types. They
might note the frequency of abstract nouns in factual texts such as expositions and
discussions, and discuss the reasons for this. They could identify technical language
in information reports and explanations, and discuss the reasons for the use of this
language in these text types.

Students by this stage can use grammatical knowledge as a tool for understanding
how texts position readers to take particular points of view on issues, characters and
events, and they can discuss how this is achieved in different texts through particular
language choices.
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

Initially, the class jointly analysed an
advertisement, using the following headings
to scaffold their analysis and explanation:
Heading/Title; Layout/Design; Language
features; Text size and style; Use of
photographs and pictures; Information given.
Students were then given an advertisement
for World Vision and asked to explain how it
tries to convince people to support this
organisation.

Where to from here?
Ask the students to compare and discuss similar visual texts. Examine more sophisticated or complex visual texts and discuss the
techniques used. Have the students analyse other advertising texts to determine the intended audience.

Stage 3Reading

RS3.5 evaluates advertisements according to design, layout
and content

RS3.5 interprets a variety of literary and factual texts

RS3.5 interprets more demanding maps, charts, diagrams,
graphs, photographs and other graphics

RS3.6 adjusts reading strategies for different texts and
different purposes: scans information books for
selected topics; looks for keys or symbols when
reading a diagram; examines pictures and text when
reading picture books

RS3.6 identifies words that may help readers to distinguish
fact from opinion

RS3.6 summarises key information

RS3.6 understands and uses various text layouts to gain
access to information

RS3.7 explains how the structure of a text is related to its
purpose

RS3.7 identifies how camera angle, viewer position, colour,
size and shading in a visual text construct meaning

RS3.7 recognises that people with special interests and
expectations are the target audience for particular
texts and that design and advertising, as well as
content, reflect this

RS3.7 recognises and discusses the purpose of the
organisational stages of different types of text

RS3.8 identifies the structure of a basic argumentative text
and features such as ‘signal’ words, evaluative
language

RS3.8 uses appropriate terminology to discuss computer
texts, eg upper case, lower case, bold, italics
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

Initially, the class jointly analysed an
advertisement using the following headings to
scaffold their analysis and explanation:
Heading/Title; Layout/Design; Language
features; Text size and style; Use of
photographs and pictures; Information given.
Students were then given an advertisement
for Clean Up Australia and asked to explain
how it tries to convince people to support the
campaign.

Where to from here?

Ask the students to examine other advertising texts designed to appeal to different emotions. Discuss the impact of different styles
on intended audiences. Jointly compare still visual advertisements with video or audio versions.

Reading Stage 3

RS3.5 evaluates advertisements according to design, layout
and content

RS3.5 interprets more demanding maps, charts, diagrams,
graphs, photographs and other still and moving
graphics

RS3.6 attempts several strategies when reading difficult
texts: rereading or reviewing parts of the text;
making notes about key features

RS3.6 identifies words that may help readers to distinguish
fact from opinion

RS3.6 summarises key information

RS3.7 explains how the structure of a text is related to its
purpose

RS3.7 explains the ways in which a text could be changed
to appeal to different audiences

RS3.7 identifies how camera angle, viewer position, colour,
size and shading in a visual text construct meaning

RS3.7 recognises and discusses the purpose of the
organisational stages of different types of text

RS3.8 identifies relationships between words in a text, eg
word chains involving synonyms, antonyms,
repetition

RS3.8 uses appropriate terminology to discuss computer
texts, eg upper case, lower case, bold, italics

What techniques are used to make the Clean Up
Australia Day Leaflet effective?

by Maggie

Layout
The layout of this advertisement is very clear and easy to

understand. The from has been deliberately been made to

’stand out’ so that it gathers large numbers of readers to

read it and take part in the campaign. In summary the layout

and format is

Titleheading - Clean Up Australia Day

Information - About the Day

Registration Form - Name, address etc

Notification - rules, formal details and

restrictions

Form - space for signature

Sponsors - Acknowledgements of the major

and official sponsors of the event

Language
The language used in the article is very descriptive and precise.

It informs the reader about many aspects of Clean Up

Australia Day. The language is user friendly as it tells the

readers about the day in a way that is very easy to

understand. The language is aimed at a varied age group. This

advertisement has been written in English, but would be very

effective if it translated into other languages and put into

multicultural newspapers.

Themes and issues
The obvious theme is Clean Up Australia Day, clearly signalling

that there is a need to clean up the land. The issue is the

environment as this day has been planned to clean up the

environment and improve our living conditions. The

environment includes beaches, parks, waterways, roads sites

and streets. Another theme of the day is responsibility to

join in on the day and clean their land. The advertisement is

trying to make this day a family ’thing’ by ensuring that all

kids are supervised.

Title
The title is written in large handwritting because it aims to

catch the reader’s attention. Australia is not written but has

been drawn in a very simple way. The heading has been written

to look like a child’s writing to make the day seem more fun

and loving.

Information
In the form there is alot of information listed so that the

reader gets convinced to help. The leaflet lists

what the day is about

when it is

what to bring

how to become involved.

All the information that the reader needs to know is listed on

the form

Design

The overall design is excellent. The designer has used many

spaces so that is very easy to read and so that the

advertisement does not scare any potential help away. Bold

writing has been used to make important information stand out.

Logo
The logo of this advertisement has a picture of Australia with

bright lines around it and written in a circle are the words, ’Clean

Up Australia’. The logo is stylised and is very easy to remember.
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

Students had been reading Brian Caswell’s
Maddie in guided reading groups. They were
asked to identify the personality traits of the
characters in the text and to locate quotes
from the text to support their opinions.

Where to from here?

Examine the role of dialogue in character development. Have the students analyse dialogue in a text to glean information about
characters. Encourage them to expand on quotes by adding their own analysis and commentary. Ask the students to compare
fictional characters with those experienced in other contexts. Use the information in the literary response to scaffold a jointly or
independently written book review.

Stage 3Reading

RS3.5 reads extended novels and information texts for
personal enjoyment and interest

RS3.6 adjusts reading strategies for different texts and
different purposes

RS3.6 locates key quotes from a literary text for a specific
purpose

RS3.6 skims and scans texts to select and locate
information

RS3.6 uses several strategies for finding information in
texts

RS3.7 considers events in a text from each character’s
point of view

RS3.7 justifies opinions about the motives and feelings of
characters in literary texts

RS3.7 justifies own preferences for a particular
interpretation of a text, referring to text details and
own knowledge and experience

RS3.7 recognises the reader responses expected by the
author
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

The Department of Education and Training unit
‘What’s for Breakfast? ’ was the focus for a
series of activities. Students were introduced to
ideas on audience and purpose, within the
context of packaging. Ideas such as brand
loyalty, positioning of the product in the market
and the different texts on boxes of cereals were
explored. Students were asked to design and
make a cereal packet after identifying the target
market. The box had to reflect design trends,
encourage brand loyalty and recognition, and
reflect the different texts found on cereal boxes.

Where to from here?
Develop the students’ skills in identifying aspects of persuasive language in written and visual texts. Jointly examine how
packaging is designed to appeal to specific target markets.

Reading Stage 3

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads texts demanding a degree of technicality and
abstraction

RS3.6 adjusts reading strategies for different texts and different
purposes: scans information books for selected topics;
looks for keys or symbols when reading a diagram;
examines pictures and text when reading picture books

RS3.6 skims and scans texts to select and locate
information

RS3.6 uses key words, headings and indexes to locate
information in complex factual texts

RS3.7 identifies typical structures used in different text
types

RS3.7 discusses how people from different sociocultural or
minority groups, or people in particular roles, are
represented in texts and whether these
representations are accurate, fair or stereotypical

RS3.7 recognises that people with special interests and
expectations are the target audience for particular
texts and that design and advertising, as well as
content, reflect that

RS3.8 identifies examples of text types within one text

RS3.8 identifies the structure of a basic argumentative text
and features such as signal words, evaluative
language

RS3.8 recognises mixed text types with more than one
purpose
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

Context

The class was engaged in a unit of study in
HSIE based on the theme of ‘Invasion’. The
students were required to reflect on the text
Pemulwuy the Rainbow Warrior, and what
they had learnt from it. During a reading
conference, this student and the teacher
discussed the strategies that the student had
used in gaining information from factual texts.

Where to from here?
Develop the students’ skills in analysing and evaluating the information in texts. Have the students read texts with similar content,
then compare and contrast the ways in which the information is presented. Have them analyse information reports for objectivity
or evidence of author bias.

Stage 3Reading

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.5 reads longer, more involved recounts, eg historical, empathetic, mixed

RS3.6 adjusts reading strategies for different texts and different purposes: scans information books for selected topics; looks
for keys or symbols when reading a diagram; examines pictures and text when reading picture books

RS3.6 skims and scans texts to select and locate information

RS3.6 uses key words, headings and indexes to locate information in complex factual texts

RS3.6 uses several strategies for finding information in texts
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

These students were asked to individually
construct a travel brochure. They were to
compile, organise and sequence ideas and
information using graphics, headings and
subheadings. The writing had to be persuasive
and descriptive. Students conducted independent
research about rivers and water. They then
followed various themes, eg the development of
water transport, tourism featuring water.

Where to from here?
Ask the students to examine a wider variety of travel brochures to analyse the impact of visual and language features. Find
examples of brochures and jointly compare how specific ideas and information are organised.

Reading Stage 3

RS3.5 interprets a variety of factual texts

RS3.5 interprets more demanding maps, charts, diagrams,
graphs, photographs and other still and moving
graphics

RS3.5 reads extended novels and information texts for
personal enjoyment, interest and research

RS3.5 reads texts demanding a degree of technicality and
abstraction

RS3.6 identifies a research topic and finds relevant information
by using subject/key word/author/title searches and by
consulting encyclopedias, atlases, yearbooks, databases,
CD-ROMs, pamphlets, newspapers and the Internet

RS3.6 understands and uses various text layouts to gain
access to information

RS3.6 uses key words, headings and indexes to locate
information in complex factual texts

RS3.8 identifies how adjectival groups and clauses are
useful ways of condensing information about people,
places, things and ideas
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Links with other outcomes: Writing S3.9, 3.10, 3.11

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

Context

As part of a reading conference with this
student, the teacher discussed reading
strategies for gaining information from a
factual text. The student was interested in
boats in general and had borrowed a book
from the library. He wanted to organise
information for an information report that he
was going to read to the class.

Where to from here?
Ask the students to identify how information is organised for a factual recount. Develop key word identification skills through
modelling, eg skimming and scanning. Provide pro formas to guide the students in organising information efficiently.

Stage 3Reading

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.5 reads texts demanding a degree of technicality and abstraction

RS3.5 understands more complex information reports

RS3.6 adjusts reading strategies for different texts and different purposes: scans information books for selected topics; looks
for keys or symbols when reading a diagram; examines pictures and text when reading picture books

RS3.6 summarises key information

RS3.6 skims and scans texts to select and locate information

RS3.6 uses knowledge about texts to predict the kinds of words likely to be included
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students had been reading Cairo Jim in
guided reading lessons. Part of the text was
provided for students. The students focused
on the questions: What makes a novel
humorous?; How do characters, structure and
choice of language influence the reader’s
reactions? The students were required to list
events from the text and to note phrases upon
which they could innovate.

Where to from here?
Jointly examine a range of texts to identify the various devices that authors use to make texts humorous. Compare and critique
different pieces of humorous writing and discuss why certain writing devices are more effective in creating humour.

Reading Stage 3

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.7 considers how change to aspects of a text can alter people’s interpretation of meaning, eg reversing the roles of males
and females in a novel, poem or play

RS3.7 justifies own preferences for a particular interpretation of a text, referring to text details and own knowledge and
experience

RS3.7 recognises that texts could have been written or produced differently

RS3.7 recognises the reader responses expected by the author
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

RS3.5 enjoys more lengthy and challenging stories and poems

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.7 considers events in a text from each character’s point of view

RS3.7 recognises that texts could have been written or produced differently

RS3.7 recognises the reader responses expected by the author

RS3.8 recognises the use of tenses in different text types, eg past tenses in recounts and narratives

RS3.8 reflects on how writers use modality to create a sense of either definiteness or tentativeness

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

The students had been reading Libby
Gleeson’s Eleanor Elizabeth in guided
reading. They discussed the story. Each
student was asked to design, make and
maintain a diary as they read the text. The
diary had to be written from the
grandmother’s point of view, as she
‘observed’ Eleanor Elizabeth make the move
to the country and adapt to the new
challenges. The diaries were presented as first
drafts, without any spelling or grammar edits.

Where to from here?
Have the students read examples of literary and factual diaries and examine grammatical features such as verb types, noun group
structure, use of evaluative language. Establish small-group discussions to analyse why some diaries included ideas and information
that were not included in others. Ask the students what influenced the writers’ choices.

Stage 3Reading
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Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

Context

The students were engaged in a whole-class
book study of The Phantom Tollbooth, during
shared reading. They were expected to read,
comprehend, interpret and synthesise
information and ideas about characters. In doing
this, field knowledge of appropriate descriptive
terms was constantly developed through
discussion and classroom displays. Students
were asked to complete a literary cloze passage
by using descriptive terms as they applied to the
characters of The Phantom Tollbooth.

Where to from here?
Provide a vocabulary of specific descriptive words and ask the students to identify characters from The Phantom Tollbooth
according to these descriptions. Have students jointly construct a review of The Phantom Tollbooth. Focus on the evaluative
language about characters and events that is used in book reviews. Note attempt at spelling and model spelling strategies.

Reading Stage 3

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for
personal enjoyment and interest

RS3.5 reads texts demanding a degree of technicality and
abstraction

RS3.6 adjusts reading strategies for different texts and
different purposes: scans information books for
selected topics; looks for keys or symbols when
reading a diagram; examines pictures and text when
reading picture books

RS3.6 identifies word chains, synonyms and antonyms

RS3.6 uses knowledge about texts to predict the kinds of
words likely to be included
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Links with other outcomes: Writing S3.9, 3.10, 3.11

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.8
Identifies the text structure of
a wider range of more
complex text types and
discusses how the
characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

As part of a ‘Cities around the world’ unit, the
class had discussed cultural diversity and the
implications that bullying and racism have in a
multicultural society. Students were then asked
to write a short play for a performance by peers
in which characterisation is developed through
events and dialogue. In a preceding lesson, the
students jointly constructed a script. They
looked at various scripts and explored and
discussed the way that characters are
developed through events and dialogue. This is
the students’ first attempt at script writing.

Where to from here?
Jointly examine models of scripts to isolate and analyse the devices that authors use to convey ideas and information about events.
Have the students read a variety of text types and identify stereotyped characters and situations.

Stage 3Reading

RS3.5 comprehends and interprets a wide variety of
television programs, videos and performances

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads texts demanding a degree of technicality and
abstraction

RS3.7 considers events in a text from each character’s
point of view

RS3.7 discusses how people from different sociocultural or
minority groups, or people in particular roles, are
represented in texts and whether these
representations are accurate, fair or stereotypical

RS3.7 identifies typical structures used in different text types

RS3.7 recognises that texts could have been written or
produced differently

RS3.8 discusses features of dramas and plays, eg acts,
scenes, stage directions
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12; Talking and Listening S3.2

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.8
Identifies the text structure of a
wider range of more complex
text types and discusses how
the characteristic grammatical
features work to influence
readers’ and viewers’
understanding of texts.

Context

The students read a variety of media articles
about bullying that had been published in the
last year. This information was gained from
Infosearch, an information library offered by
the Sydney Morning Herald. In whole-class
discussion, the students compared and
contrasted the features and conventions of
newspaper articles. The students then
independently wrote their own newspaper
articles about bullying.

Where to from here?
Have the students read and examine a variety of newspaper articles to identify authors’ uses of evaluative language. Jointly read,
analyse and discuss how journalists use language in headlines to create impact. Read and analyse newspaper articles that deal with
subjects more remote from students’ personal experiences. Discuss the information/understandings that the students developed.
Focus on the manipulation of the sequence of events in news stories (ie events are not written about in the order in which they
occurred). Discuss the reasons for changes in sequencing.

Reading Stage 3

RS3.5 accesses and interprets a wider range of
Internet/computer texts and graphics

RS3.5 evaluates sustained arguments with evidence of
various types

RS3.5 interprets more demanding maps, charts, diagrams,
graphs, photographs and other graphics

RS3.6 identifies and locates information by using
subject/key word/author/title searches and by
consulting encyclopdedias, atlases, yearbooks,
databases, CD-ROMs, pamphlets, newspapers and
the Internet

RS3.6 understands and uses various text layouts

RS3.6 uses knowledge about texts to predict the kinds of
words likely to be included

RS3.7 contrasts newspaper accounts of the same event

RS3.7 discusses how information is presented in magazine
or newspaper articles, television news broadcasts or
Internet sites on a local issue or newsworthy event

RS3.7 recognises the reader responses expected by the
author

RS3.8 recognises the use of tenses in different text types,
eg past tenses in recounts and narratives, present
tenses in reports
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Links with other outcomes: Writing S3.9, 3.11

RS3.5 enjoys more lengthy and challenging stories and poems

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.7 contrasts newspaper accounts of the same event

RS3.7 explains/discusses possible reasons for people’s varying interpretations of, and reactions to, a text

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students had read a variety of texts about
princes and princesses. They then gathered
information from a variety of sources and
used Edward de Bono’s thinking hats to
explore the advantages and disadvantages of
being a prince or princess.

Where to from here?
Have the students read a selection of traditional tales and compare the stereotyped images of royal families with the reality
presented in factual texts. Have them read biographical material about royal families and compare their personal perceptions about
role and lifestyle with the perceptions presented in the news media. Jointly read a variety of newspaper articles and discuss why
the media provides such a strong focus on royal families.

Stage 3Reading
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Reading Stage 3

Links with other outcomes: Writing S3.9, 3.11

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students had been reading Jena
Woodhouse’s Metis, the Octopus and the
Olive Tree. They were given the focus
question ‘Who am I and how do I relate to
others?’ to scaffold them in creating a
sociogram that depicted the various
relationships between characters.

Where to from here?

Ask the students to focus on the roles of minor characters in a text, discussing how and why the author has introduced these
characters and what role they play in the text. Select specific major events in the text and ask the students to retell these events
from the perspectives of specific characters. Read a book review to the students, then use the information from the sociogram to
jointly or independently construct a book review. Focus on the additional information needed in book reviews.

RS3.5 enjoys more lengthy and challenging stories and poems

RS3.5 interprets maps, charts, diagrams, graphs, photographs and other still and moving graphics

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.7 considers events in a text from each character’s point of view

RS3.7 discusses how people from different sociocultural or minority groups, or people in particular roles, are represented in
texts and whether these representations are accurate, fair or stereotypical

RS3.7 justifies opinions about the motives and feelings of characters in literary texts
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Links with other outcomes: Writing S3.9, 3.10, 3.11, 3.12

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students had been reading Jena
Woodhouse’s Metis, the Octopus and the
Olive Tree in guided reading groups. They
were asked to write a diary entry for a
character in the text based on incidents they
had encountered, indicating their feelings and
reactions to certain incidents in the plot.

Where to from here?
Ask the students to write a diary entry for the same character, projecting their thoughts and emotions into the future, beyond the
timeframe of the book. Have the students read other texts that deal with a multicultural theme and compare the ways in which
authors present ideas about this theme. Use the diary text as a basis for jointly or independently constructing a book review. Focus
on the additional information needed in book reviews.

Stage 3Reading

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.6 attempts several strategies when reading difficult texts: rereading or reviewing parts of the text; making notes about
key features

RS3.6 summarises key information

RS3.7 considers events in a text from each character’s point of view

RS3.7 discusses how people from different sociocultural or minority groups, or people in particular roles, are represented in
texts and whether these representations are accurate, fair or stereotypical

RS3.7 explains how the structure of a text is related to its purpose

RS3.7 identifies typical structures used in different text types, eg narratives and expositions

RS3.7 justifies opinions about the motives and feelings of characters in literary texts
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Links with other outcomes: Writing S3.11

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students had been reading Jena
Woodhouse’s Metis, the Octopus and the
Olive Tree in guided reading groups. The text
was chosen because of its contemporary
portrayal of multicultural issues. The students
were asked to design timelines to depict the
plot development of the text.

Where to from here?
Students could extend the timeline to include an evaluation of the emotional impact that certain events had upon the reader.
Jointly identify and link elements in the timeline that are critical to the development of the narrative pattern of
complication–resolution. Read book reviews to the students, then use the timelines as a basis for jointly or independently
constructing a book review. Focus on the additional information needed in book reviews.

Reading Stage 3

RS3.5 interprets maps, charts, diagrams, graphs, photographs and other still and moving graphics

RS3.5 enjoys more lengthy and challenging stories and poems

RS3.5 reads extended novels and informational texts for personal enjoyment and interest

RS3.7 justifies opinions about the motives and feelings of characters in literary texts

RS3.7 justifies own preferences for a particular interpretation of a text, referring to text details and own knowledge and
experience
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Links with other outcomes: Writing S3.9, 3.10, 3.11

Outcomes

RS3.5
Reads independently an
extensive range of texts with
increasing content demands
and responds to themes and
issues.

RS3.6
Uses a comprehensive range of
skills and strategies appropriate
to the type of text being read.

RS3.7
Critically analyses techniques
used by writers to create
certain effects, to use language
creatively, to position the
reader in various ways and to
construct different
interpretations of experience.

Context

The students read and reviewed a text. This
work sample is an excerpt from a review of
Little Brother.

Where to from here?

Model with the whole class the construction of a synopsis of a text. Discuss how the third person is maintained throughout the
text. Focus on the difference between interpretation and review of a book (ie interpretation deals with themes and is supported by
a synopsis of events; review gives contextual information about author and other texts, provides a brief synopsis and makes
recommendations about reading).

Stage 3Reading

RS3.5 interprets a variety of literary and factual texts

RS3.5 reads extended novels and informational texts for
personal enjoyment and interest

RS3.6 adjusts reading strategies for different texts and
different purposes: scans information books for
selected topics; looks for keys or symbols when
reading a diagram; examines pictures and text when
reading picture books

RS3.6 summarises key information

RS3.7 considers events in a text from each character’s
point of view

RS3.7 justifies opinions about the motives and feelings of
characters in literary texts

RS3.7 recognises the reader responses expected by the
author

RS3.7 reports on different interpretations of a text after a
group discussion or interview


